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Abstract 

This study focuses on how an open-ended process of learning can affect education 

as well as our relationship with knowledge production. Nearing the classroom as a 

site of important moments this work tries to exemplify what a shift from an 

epistemic to an ontological pedagogy can mean. The two questions at issue are, 

What takes place in learning processes when we center conceptual creativity? 

and, What can the open-ended mean for esthetic methods within educational 

science? The fieldwork is based in a Swedish elementary school where a group of 

10-year olds take on the task of designing objects and performing them for a 

dinner that is sort of out of the ordinary. An imaginary menu of green beets in 

lava sauce, roasted earth cakes with stardust and sweet flames with lemon twigs 

works as an inlet for the participants creative different processes. Using an 

assemblage of methods and theories this study aims to research how pedagogy can 

become a site that centers conceptual creativity. Artistic research, design and craft 

offers a closeness to what Karen Barad calls ”matter that matters”. And for the 

pedagogical this means a closeness to material culture and how things play a part 

in the making of our society. It´s called ”Performing difference” because it looks 

at what the production of differences in relation to knowledge and creativity can 

mean for pedagogy. 

The conclusion is partly an understanding of what this setting asks from an educational 

context and of what happens when we introduce and work with pedagogy from a 

performative angle. What this study comes to is that a pedagogy that blends theory with 

practice by turning to new-materialism presents exciting possibilities for education. 

When the un-disputable is made subject to question and open to interpretation 

knowledge becomes something we are allowed to enact, engage and provoke. In 

conclusion the open-ended can mean many things for an educational discourse but I 

believe one thing is clear - it presents inlets for creativity and our understanding of 

culture and society. 
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1.1 Introduction 

I had trouble focusing when I was in elementary school. For a number of reasons I was 

quiet and a lot of the times I found myself drifting away. I remember thinking about my 

self, my daily life and about what we where doing in this little room together in rows 

side-by-side. A dreamlike feeling characterized by a desire not to stand out, or 

accidentally blush and humorously be called a ”tomato” in class. I think that young me 

struggling to figure a place in school made me grow to be cautious and somewhat 

questioning towards what it can mean to be a student and about ideas that tackle 

learning. I know education is important in many different ways but I think it´s important 

to trouble learning and how we approach it. 

As a working teacher I find it complex to work alongside strong traditions in ways of 

approaching knowledge, education and the subjects centered in all of this. As one 

assignment brings up content, methods and the structure of it is in a way responsible for 

the scope of knowledge that is or is not produced. I feel it´s important to recognize that 

these classroom experiences are significant moments. They are not conclusive or for 

that matter exclusive - but - they play a part in the making of culture and our 

understanding of it. 

During my degree work from IBIS at Konstfack in 2014 I collaborated with four 

dancers and a furniture designer. We used theories and methods that called for a open-

ended and collaborative way of producing research. I experienced how reading and 

writing events through these shifts and changes have the potential to loosen ideas from 

their otherwise (seemingly) fixed points. This was an eye opener for me because what 

on the one hand seemed un-disputable, on the other became open, accountable and set in 

motion. 

This is a study that wants to engage in knowledge as an open practice. It hopes to travel 

the unexpected, uncertain and ambiguous to move beyond that which can appear to be 

set. 
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1.2 Background 

The development of science and education have much in-common. As they both contain 

issues of knowledge, structure and truth they have more than often moved together as 

ideas and ideals have shifted through time. Today we have reached beyond certain 

stand-points while some remain as part of e.g educational systems or fields of research. 

In all of this I think one thing is clear; How we relate to our epistemic history have an 

impact on how we write forth knowledge and our present future. If we engage in 

knowledge as e.g natural, objective or rational it sets up boundaries for how everything 

is put together. If nature - culture, subject - object, self - other or similar pairs of 

contrast are pre-given we divide and structure the world accordingly. The dualities that 

has made an imprint on society are many and the question is not if they all are wrong - 

it's about recognizing the differences they make and that of the consequences.  

What if we look at, and engage in all of this in an open-ended way? Maybe things could 

be set in motion to the point where new possibilities start to take shape. By combining 

parts of contemporary philosophy, artistic research and educational science a setting for 

these questions presents it self. It is a site where knowledge and humanity only mark the 

beginning. ”The history of ides should never be continous; it should be wary of 

recemblances, but also of descents or filiations; it should be content to mark the 

threshold through which an idea passes, the journeys it takes that change it's nature or 

object.”   1

When one challenges the pre-given, natural and objective things are set in motion. 

When one starts to piece together things that history have been keen to cut apart we are 

given a possibility to think a-new. Philosophers Gilles Deleuze and Felix Guattari 

identified the realm of unthinkable as ”the problem of the Outside which represents 

inquiry that is not solely based on background knowledge but is future-oriented in terms 

of creating present conditions under which new concepts – 'for unknown lands'  – will 

 Deleuze, G. & Guattari, F -  A Thousand Plateaus: capitalism and schizophrenia, pg. 235, 15. ed., The University of Minnesota Press, 1

Minneapolis, 2014
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be produced.”  This study engages in the creation of concepts, as Deleuze puts it, as a 2

”future form, for a new earth and people who do not yet exist.”  3

1.3 Purpose 

The purpose of this study is to produce groundwork for the intersection between arts 

and craft education and the field of new-materialist studies. My hope is that this opens 

up for ways in which the field of new-materialism can influence areas such as design 

and craft within a pedagogical scope. I want to try out ideas on learning as a form of 

aesthetic and conceptual creativity, alongside theories and methods from a new-

materialist point of view. In doing so, the aim of the study is to locate as well as 

examine knowledge and learning as open-ended and ambiguous processes. 

1.4 Questions at issue 

- What takes place in learning processes when we center conceptual creativity? 

- What can the open-ended mean for esthetic methods within educational science?  

 Semetsky, Inna - Deleuze, education and becoming, Pg, 21, Rotterdam, Monash University, Australia: Deleuze, Gilles - Negotiations, 2

1972–1990. P. 103, 1995: Columbia University Press, New York, 2005.

 Deleuze, G. & Guattari, F - ”What is philosophy”, P, 108, 3. ed., Columbia University Press, New York, 1994.3
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1.5 Mapping and delimiting the field 

This case-study's empirical data comes from workshops with a group of thirteen, ten 

years old students in a Swedish elementary school. All of the informants have agreed to 

participate and further consent was provided by caregivers/parents. The study in it´s 

entirety relates to the Swedish law on personal information (GDPR) and regulatory 

principles concerning information given to the participants, confidentiality and use of 

the data collected in the field. Documentation is made by sound recording and the 

photographs have been altered to adhere to laws and regulations.  4

The map of this study is a bringing together of theories and methods. What they have in 

common, and the ”topology” they present have to do with creativity, knowledge (in 

motion) and open-ended-ness. A more detailed explanation on how this relates to e.g 

epistemology, historical content or discourse is not provided in this work because of it's 

far-reaching connections. Rather than explaining historical differences between, my 

focus lies in trying these theories and methods out in a present way. This study is about 

the ”doing” of what is taking place and about the actors involved. 

One important connection is that between science and art. The term art is used here in a 

broad sense meaning aesthetic practices and processes. More on how the relationship 

between them come into play and how they effect the study is explained in the section; 

”Artistic research”. The location of this ethnographic field-work is, as previously 

mentioned, within an elementary school. The group of participants where students I had 

access to via sloyd-education. I choose this setting because of the closeness I would 

gain to education and learning. Also because it presented an opportunity to try this 

research out in a very ”practice-based” way since that is fairly uncommon within 

educational sciences. Since this map, or assemblage, is structured to make room for the 

not-yet-seen and un-known, it's boundaries and borders are a bit blurry. But so far; This 

study is composed of a collection of theories and methods that together with aesthetic 

practices (e.g craft, design, sloyd) here concern processes, knowledge and creativity. 

 Forskningsetiska principer, ISBN:91-7307-008-4 Publisher: Vetenskapsrådet, Vetenskapsrådet Tryck: Elanders Got-AB 4
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The term creativity can mean many things depending on how we use and define it. For 

this study it´s used to address a conceptual process and it´s meaning ends up somewhere 

in-between what Rodney H. Jones talks about:  

This problem around what counts as ‘creative’ and what does not exposes an 
even more fundamental confusion in the way we talk about creativity. When 
we use the word ‘creativity’, are we talking about a property of a particular 
creative product – a text or an object of art or the expression of a scientific 
theory – or are we describing a kind of process, what an individual or group 
of people do to come up with a creative product or inventive solution to a 
problem? This is to say, does creativity reside in texts (and other social 
artifacts) or does it reside in people?  5

For this study creativity resides in the relation between subject and object and in 

processes of making. ”Performative creativity”, is used to describe an over-all 

possibility where enactment stands at the center and what that can mean for a 

pedagogical methodology. ”Conceptual creativity”, deals with meaning, ideas and how 

shifts and relations between epistemic and ontological considerations can send them in a 

spinn. The term is not to be confused with how advertising uses the word concept. 

I have divided the study into three parts; 1. Telling a story: I wrote a short story that 

works as an invitation. It´s both a way into, or a move beyond what we ”normally” 

would do when we are having dinner. At the end of the story the participants are divided 

into four groups and start their conceptual work. They converse, sketch and explore the 

setting. 2. Making things that matter: The participants are in the process of making what 

they need for the dinner to take place. All and all in a series of three occasions of one 

hour and twenty minutes each. 3. Performing dinner: For a closing workshop I invited a 

special guest unknown to the participants (the guest was a classmate of mine from 

Konstfack at the time - Anna). In this part the participants show and let the guest try out 

their concepts. 

Ethical considerations for this study has involved questions about the open-ended 

situation I place the students in. Since it takes place as part of their regular class I realize 

 Jones, H, Rodney - Discourse and creativity, pg.2, 2. ed., Routledge, New York, 2014.5
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that it sort of interferes with their position and knowledge production within the subject. 

I try to take this to account both in how I guide the participants through their work and 

also in that I have structured this study in a way that it could be folded into the frame of 

the subject at hand. 

1.6 Disposition explained 

When dealing with theories and methods related to philosophy I encountered a dilemma 

of ”which-text-belongs-where?” in the disposition. I have chosen to include some 

aspects that might be considered purely theoretical in this study's methodology and vice 

versa. This is because I believe these concepts serve an important function on account 

of being able to position as both method and theory, as something intermediary. In the 

section ”Theory and interpretation” the overall frame is presented. The passages that 

follow are introductions to terms and ideas that are significant to this study and to the 

field of new-materialism. I will through out the text try to make apparent how I connect 

the theories, methods and try to guide you as a reader through my analyses of the 

empirical content. 

Throughout the text the terms other and difference are used as a way of bringing issues 

of possibilities and potential to the surface. Although there's a complex issue of how 

these terms are defined and how they relate to each other I have chosen to include them 

both. I use other to address marginalization of possibilities and to actualize the ”pre”-

determined. Difference is used as a rhetorical model for writing forth a dynamics, or 

politics of education that take these processes to account.  

All of the conversations that play a key part in the empirical assemblage of the study are 

translated from Swedish to English. The visual documentation is meant to locate the 

reader. The images are left un-commented in the text but link to either a moment in the 

workshop, a theory, a method or as a bonding agent between them.  
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1.7 Method and approach 

1.7.1 Performative ethnography 

This study is inspired by Norman K. Denzin's approach to ethnographic field work. 

Denzin raises the performative as an significant part in qualitative research. This can be 

described as a research process that recognizes, locates and focuses on events in the 

present. On the contrary to positivism things do not just represent themselves. The 

structure of words, knowers, and things is not treated objective, natural or true. The 

performative is a shift beyond the essential and representational. More than a way of 

describing the world this values the enactment of ideas and ideals. Using the 

performative as a research method is a way of stepping into differences and realities. 

Denzin writes, 

Pedagogically, and ideologically, the performative becomes an act 
of doing, a dialogic way of being in the world, a way of grounding 
performances in the concrete situations of the present. The 
performative becomes a way of interrogating how ’objects, 
discourses and practices construct possibilities for and constraints 
on citizenship’.   6

Although Denzin's call to performance lies in a critical concern towards identity, race 

and oppressive structures in society, the work outlines the performative as a powerful 

agent in locating practices of everyday life, knowledge and the processes that come to 

shape our concept of what is real and what is not. The performative can be viewed as a 

form of agency, ”a way of bringing culture and person into play.”  Richard Schenner 7

writes concerning performative moments that they have the potential to ”mark and bend 

identities, remake time and adorn and reshape the body, tell stories and allow people to 

play with behavior that is restored or 'twice-behaved'.”  By engaging in practice based 8

 Denzin, Norman K - Performance ethnography - Critical pedagogy and the politics of culture, P. 239 California: Sage publications, 6

2003: Giroux, (2000), Impure acts: the practical politics of cultural studies, Routledge, New York, P.134.

 Denzin, (2003) P. 9.7

 Schenner, Richard - What is performance anyway? P. 361, New York University Press, New York, 1998.8
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research such as this I hope to meet the call that Denzin refers to as the ”calling for texts 

that move beyond the purely representational and toward the presentational.”   9

Performative ethnography as method presents possibilities for the researcher to be 

positioned into, to be a part of- and in, the moments of research. Karen Barad writes 

about performativity and language that, ”[Performativity] properly construed, is not an 

invitation to turn everything (including material bodies) into words; on the contrary, 

performativity is precisely a contestation of the excessive power granted to language to 

determine what is real.”  The performative is about expressing events, rather than 10

essences.  11

1.7.2 Artistic research 

Artistic research is a relatively new field within institutional science. It is based on how 

several modalities, such as e.g the visual and material, theoretical and practical can be 

put to work together. And especially - what this can voice. Hannula, Souranta and Vadén 

writes on this intersection that, ”It is our claim here that in the case of artistic research 

methodological abundance is a particularly fruitful approach.”  My interpretation is 12

that the engagement in-between these fields have the ability to voice and identify areas 

of production that otherwise might be lost in ethnographic field work or in analytical 

translation.  

When inviting the ”practice-based” such as design, craft, art we also invite their 

theoretical implications and their joint possibilities. ”In the negotiation the important 

resource is not so much a complete theory but the uniting experience that links together 

theoretical ideas and practice as a carefully considered world relationship between 

 Denzin (2003) P. 69

Barad, Karen - Posthumanist performativity: Toward an understanding of how matter comes to matter, P.802. SIGNS: Journal of 10

women in culture and society, Vol, 28, University of Chicago, Chicago, 2003.

 Deleuze, Gilles - Negotiations, 1972–1990. P. 25, Columbia University Press, New York, 1995.11

 Hannula, M. Souranta, J, Vadén, T - Artistic research - Theories, methods and practices, P. 37, Espoo: Academy of fine arts Helsinki 12

& University of Gothenburg/ArtMonitor Sweden, 2005.
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theories and practice”  This means a shift from a dual understanding of theory and 13

practice to a  more ”monistic” one. Working with design through this perspective can 

make way for a transformation. Design and craft can in this scenario become scientific 

methods for research. Meurer writes, “Action implies grasping, doubting, negotiating, 

deciding, altering, and creating. Action is tied in with interests and, as such, it is 

characterized by ambivalence, a propensity for conflict and ambiguity. Action is a 

communicative process. It takes place through motion: through intellectual motion, the 

motion of people, and through the motion and reshaping of knowledge, substances, 

things and data.”  
14

This study turns to artistic research to invite craft and design not only as something 

aesthetic, visual and material. But as something with a scientific value. They provide 

interesting thresholds for exploring what Hannula, Souranta and Vadén describes as a 

dialogical relationships between matter and meaning.  My hope is that it will be 15

possible to explore terms and ideas linked with this outlook. Terms, significant to 

design, such as function, form, useful, useless are opened up, troubled and tangled into 

the study. 

1.7.3 Matter and meaning 

This part is an outline to how theories on matter and meaning becomes an important 

part of this study's methodology. In ”Meeting the universe halfway - Quantum physics 

and the entanglement of matter and meaning” Karen Barad explores how matter comes 

to matter from a cultural point-of-view and writes,”Matter is not little bits of nature, or 

a blank slate, surface, or site passively awaiting signification; (...) Matter is not 

immutable or passive. It does not require the mark of an external force like culture or 

history to complete it. Matter is always already an ongoing historicity.”  16

 Hannula, Souranta, Vadén (2005), P.102.13

 Meurer, Bern - ‘The transformation of Design’, Pp.44-53, Design Issues, Vol. 17, No. 1, 2001.14

 Hannula, Souranta, Vadén (2005), P.106.15

 Barad, Karen - Meeting the universe halfway - Quantum physics and the entanglement of matter and meaning. P.821, Durham & 16

London: Duke University Press, 2007.
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Here, matter is a matter because we look at how meaning, as a daily practice, is created 

through human and non-human relations. Through theories presented in the next chapter 

material, or non-human aspects has potential and plays a part equal to the human. This 

relates back to the ethnographic method of performativity because matter, I.e. things, is 

dealt with as something performed. Design, the objects of design and craft all become 

entangled in this ”making” where boundaries of matter and meaning is something 

constructed, in process. Barad uses the word mattering to describe this event. And in 

this study mattering works as a link between theory and practice. As a way to actualize 

the dismantling, the putting together, the tangling up of things and relations. 

The term mattering is in close relation to Actor network theory (A.N.T).  This theoretical 

perspective is about ”showing how relations between actors [human/-non-human] 

defines them mutually: if one actor changes, the entire network of actors change with it 

- the network and it's parts are co-constitutive”17

Matter and meaning, actors and networks becomes a setting for this process. A method 

for exploring distinctions such as; user - used, subject - object, useful - useless and so 

on. Barad asks, ”Why are language and culture granted their own agency and historicity 

while matter is figured as passive and immutable, or at best inherits a potential for 

change derivatively from language and culture?”  18

 Anthology: Åsberg, Cecilia, Hultman, Martin, Lee, Francis (Red.): Posthumanistiska nyckeltexter, P.147, Stockholm: Studentlitteratur, 17

2012

 Barad (2003), P. 801.18
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1.8 Theory and means of interpretation 

1.8.1 New-materialism 

This area of research have more than one name. I have chosen to use the name New-

materialism because many of the theorists I turn to have in recent started to lean more 

towards that description. To give a brief sense of the new-materialist or post-human, as 

it also often is titled, it's important to somehow bring up the history of what the new 

challenges or rejects. I won´t go into details on the history of humanism instead I will 

try to outline some key parts. My focus lies in what this new- or post-part of the human 

can present and the following sections in this part of the study are short introductions to 

terms and concepts that all somehow folds into this area of research. 

Humanism as it's name calls tries to encompass what it means to be human. As for one 

example Rosa Braidotti points out ’the measure of all things’, the foundation on which 

humanism rests on, unfortunately, is not a varied pallet.  The human, viewed from this 19

perspective, is bound up in principles and ideas that does not take to account what it 

means to be different from, or other than the norms in play. Rosi Braidotti writes that, 

”In the European history of philosophy, ’difference’ is a central concept insofar as 

Western thought has always  functioned by dualistic oppositions, which create 

subcategories of otherness, or ’difference-from.’”   20

This eurocentric paradigm implies the dialectics of self and other[…] 
Central to this universalistic posture and it's binary logic is the notion of 
'difference'as pejoration. Subjectivity is equated with consciousness, 
universal rationality, and self-regulating ethical behaviour, whereas 
Otherness is defined as its negative and specular counterpart. In so far as 
difference spells inferiority, it acquires both essentialist and lethal 
connotations for people who get branded as 'others'. These are the 
sexualized, racialized, and naturalized other, who are reduced to the less 
than human status of disposable bodies.  21

 Braidotti, Rosi - The Posthuman, Pp.13, Polity Press, Malden, 2013.19

 Braidotti, Rosi - Nomadic subjects: embodiment and sexual difference in contemporary feminist theory, P.147, Columbia University 20

Press, New York, 1994.

 Braidotti (2013) P.15.21
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Humanism can be said to rest on a scientific ideal of e.g objectivity, truth and logic. 

Among many others french philosopher Emmanuel Levinas disconnected from this and 

declared that Humanism, simply wasn't ”human” enough. The dualities that humanism 

have knowingly or un-knowingly come expresses or accentuate e.g object - subject, 

knower - known, man - woman, nature - culture etc, although they in many ways have 

proved fruitful for several institutions, are practices that separate, categorize and have 

come to play a part in the production hegemonic in-equality. The new-materialist 

approach rests on an understanding of the authority and implications of power. A 

”political currency that is attributed to certain meanings, or systems of meaning, in such 

a way as to invest them with scientific legitimacy; there is nothing neutral or given 

about it”.  This is closely related to theories and ideas on discourse.  22 23

The new-materialist approach becomes a way to expand the social and explore what lies 

beyond the human in it's ”anthropocentric” form. It's a way to account for injustices of 

an exclusionary society, a way to set our world in motion and a ”middle” that has the 

potential to make connections past such boundaries as e.g human and the non-human. 

Karen Barad, unfolds the concept of ’performativity’ to extend and challenge the 

”representational belief in the power of words to represent pre-existing things”.  She 24

also states concerning the human that, “’Human bodies’ and ’human subjects’ do not 

preexist as such; nor are they mere end products. ’Humans’ are neither pure cause nor 

pure effect but part of the world in its open-ended becoming”.   25

 IBID P.27.22

 Discourse theory is al field developed by Michael Foucault. Since it's first appearance into academia it has grown into a large 23

scientific area of study. Discourse analyses & discourse theory troubles authority, power and structures in society

 Barad (2003) P.802.24

 Barad (2007) P.821.25
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1.8.1.1 Key concepts 

Diffraction 

The term comes from the field of particle physics. It tries to consider the more abstract 

nature of light, waves and of the patterns that interfering with them somehow 

generates.  It comes into the field of new-materialism through feminist and queer 26

studies and Karen Barad writes, referencing Donna Haraway, ”diffraction can serve as a 

useful counterpoint to reflection: both are optical phenomena, but whereas the metaphor 

of reflection reflects the themes of mirroring and semaness, diffraction is marked by 

patterns of difference.”  Diffraction is used in this study both in the fieldwork as a 27

methodology as well as in the analytical stage of writing. This means that I´m for 

example neither an objective observer or an objective scientist. I try to acknowledge that 

the structure of the research matters as much as the moments that take place in the field. 

That the small differences matters as much as the bigger picture, and that I´m as much a 

part of the study as any one else involved. One important thing diffraction visualizes 

and exemplifies is that: the methods we use and how we measure what we ”see” will 

have an impact on our result. Instead of claiming to logics or objectivity diffraction 

invites us to the complexity of social phenomenon, ”diffraction does not only brings the 

reality of entanglements to light, it is itself an entangled phenomenon.”  28

This work does not in any way claim to be research in the field of quantum- or particle 

physics. In many of the books referenced ideas as the Schrödinger equation, the 

problem of measurement, superpositions, the EPR paradox and many other theories play 

a part in the structure of this blend of sociological, anthropological science and 

contemporary  theoretical physics.  They are however not a part of this study.  29

 Barad (2007) P.821.26

 IBID p.71.27

 IBID p.73.28

 IBID p.254.29
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Intra-action  

In relation to inter-action, intra introduces another way to look at connectivity. Inter 

presumes a structure where limits and boundaries are set up before hand. Intra suggests 

that properties and relations not are given in advance. Rather produced in ongoing 

relational moments. This means that what is human and non-human, what has agency 

and what has not, is not as simple as dividing according to subject-object, or knower-

known. This is a move beyond the ”Cartesian” parting of the mind from the body and 

the idea that things passively represent them selves to us.  A way to look at the parts or 30

actors and how they relate to one another is called an agential cut, Barad writes ”In 

contrast to the Cartesian cut—an inherent distinction—between subject and object. (…) 

the agential cut enacts a local resolution (…)”  Using intra-action as a means to 31

examine empirical material, Barad again, ”constitutes a reworking of the traditional 

notion of causality.”  For this study intra-action and the agential becomes a key to open 32

otherwise stationary categories such as subject-object.  

It's an important theory for interpretative possibilities because it gives agency to all 

parts involved. Both human and non-human. 

Thingification 

Thingification is a way of describing how we have a habit of relating to things as a 

representation of themselves. A ”hold” that on the one hand helps describe objects, their 

practice but on the other hand moderates their potential and meaning. ”Thingification—

the turning of relations into ’things,’ ’entities,’ ’relata’ infects much of the way we 

understand the world and our relationship to it.”  Karen Barad describes this as an 33

entanglement between matter and meaning, or things and words. ”As long as we stick to 

 The mind-body split (Rene Descartes) is a separation between the mind (the internal) and the body (the external). In this divide the 30

outside world becomes a place where nature and objects represent it/them selves to us in their one truer, objective form (hence the term 
representationalism) The mind on the other hand is meant occupy fields of logic, truth and sense. This divide had a large impact on 
humanism and the era of enlightenment.

 Barad (2003) P.815.31

 IBID P.815.32

 IBID P.812.33
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things and words we can believe that we are speaking of what we see, that we see what 

we are speaking of, and that the two are linked.”  34

The term is important to this study because it raises questions about the duality between 

subject-object and about creative possibilities for design and pedagogy. 

1.8.2 Becomings 

In the book ”A thousand plateaus” philosophers Gilles Deleuze and Felix Guattari use 

the word becomings to apprehend our being in the world. Instead of a fixed being, 

becomings are more fluent. What this tries to capture is that all the small differences, 

shifts and changes have agency and all play a part. They view ”being” as an ongoing 

process, a contingent state instead of what could be said to be the opposite as 

compartmentalized, set or pre-given.  

Becoming is a rhizome, not a classificatory or genealogical tree. Becoming 
is certainly not imitating, or identifying with something; neither is it 
regressing-progressing; neither is it corresponding, establishing 
corresponding relations; neither is it producing, producing a filiation 
producing through filiation. Becoming is a verb with a consistency all it's 
own; it does not reduce to, or lead back to, ”appearing”, ”being”, ”equaling” 
or ”producing”.  35

Becomings relate to this study in two ways. First in relation to the methodology of 

performative ethnography and second to the more ”theoretical” search for a open-ended 

processes that deals with the production of knowledge and learning as an event. 

 Deleuze, Giles - Foucault. Trans. Sea ń Hand. P.65, University of Minnesota Press, Minneapolis, 1988.34

 Deleuze, Guattari, (2014) P.239.35
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1.8.2.1 Key concepts 

Thinking through difference  

The concept of becoming is built around processes of difference. The different, or 

anomalous is through the idea of becoming put into motion in a way that makes us able 

to think through them. Or rather think through the complications of them. In humanism, 

as previously written, the complications have come to lay a burden on the other. ”(…) 

becoming is modeled on what we could call, in different theoretical tradition, the 

'deconstruction of differences'. You become other. There is always a becoming woman, 

compulsory. All becoming begins with the becoming woman. Sexualization is a primary 

axis here. The becoming jew, the becoming black, the racialization. The becoming 

earth, becoming animal, the naturalization.”  For Deleuze and Guattari becomings are 36

”built around these structural axises of difference, they send them into a spin and make 

them whirl into a very creative space so they can allow us to do creative things with 

them.”  37

So, to think through difference means a process where one approaches connections and 

meaning as something formed in the margins. Moving, shifting, heterogenous. Not the 

same as, or different from, but in the process of becoming. 

Nomad 

For Deleuze and Guattari the nomad is a link between mind and body that sketches an 

idea based on nomadic movement. It´s not, although it can be, so much about moving 

through physical landscapes, but about motion in conceptual ones. Not going from one 

to the other but in-between going as an ambulatory and temporary ”back and forth”. 

This is nomadic mode is given the name transversal movement. ”Between things do not 

designate a localizable relation going from one thing to another and back again, but a 

perpendicular direction, a transversal movement that sweeps one and the other away, a 

 Braidotti, Rosi - Nomadic Feminist Theory in a Global Era. Time: 25:00-28:00, podcast, Lecture at UCD Humanities institute, 201436

 IBID time: 25:00-28:0037
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stream without beginning or end that undermines its banks and picks up speed in the 

middle.”  38

The space of nomad thought is qualitatively different from State space. Air 
against earth. State space is "striated," or gridded. Movement in it is 
confined as by gravity to a horizontal plane, and limited by the order of that 
plane to preset paths between fixed and identifiable points. Nomad space is 
"smooth," or open-ended. One can rise up at any point and move to any 
other.  39

In this ethnographic study the nomad becomes a way to travel the making as well as the 

un-making of ideas, objects and our relationship with them. It brings up contingency as 

well as openness. The nomad helps to decenter, displace and differentiate ideas on, 

among other, knowledge and the pre-given.  

A body without organs 

If you imagine a scan of your own body you could probably point to and name most of 

your inner organs. Your lungs, your heart, your liver and so on. A body without organs is 

not a body emptied out from it's physical content. It is more an idea for how a body 

could exist as something more un-determined. As much as a theory I interpret it as also 

being a methodology for dismantling and deconstructing built-in meaning. Just like the 

nomad it works by moving between what both names us and un-names us. ”The BwO is 

always swinging between the surfaces that stratify it and the plane that sets it free.”  40

Deleuze and Guattari explains,  

This is how it should be done: Lodge yourself on a stratum, experiment with 
the opportunities it offers, find an advantageous place on it, find potential 
movements of deterritorialization, possible lines of flight, experience them, 

 Deleuze, Guattari, (2014) P.25.38

 IBID P.13.39

 IBID P.161.40
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produce flow conjunctions here and there, try out continuums of intensities 
segment by segment, have a small plot of new land at all times. 41

Lines of flight is another key for both a BwO and a nomad. As I understand it a simple 

explanation could be that there are two lines going parallel to one another, the line of 

flight would be a line that crosses, or transverse them. Looking for these lines and 

traveling them when possible is a important part of this case-study. The concept of the 

BwO is stretched a bit in this work. Instead of focusing on the subject of the human I 

want to try this out within the field of design, on the non-human body or actor. When 

we think about objects, as in thingification, we often have a clear understanding of it's 

”inner” structure. We know it's use, it's meaning and it's built-in ”logics”. We know and 

can tell one object from another by our knowledge of them. The BwO can hopefully in 

this work become a way for me and the participants to recognize own lines of flight and 

travel them as part of the study.

 IBID P.161.41
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1.9. Previous research 

1.9.1 Daphne Zuilhof - Friction intended

Daphne Zuilhof's project ”Friction intende” 

explores the ”overlooked potential of designing 

for effort.” By presenting ideas, concepts and 

objects that play with functionality in different 

ways this work challenges core beliefs within 

design.  Zuilhof deploys a counter theory and 42

practice of sorts that question ”foundational” 

norms within design. She troubles the flow of 

everyday life and exemplifies how we can put 

our imaginations to work by engaging in, and 

through the periphery. 

Ease, comfort and efficiency are assumed desirables; they form the 
established norm of unquestioned values in commercial product design. 
The norm shapes our everyday. Those daily things considered mundane 
and commonplace, form how we go about our daily doings. How we 
actually live our lives. Design needs to be there to defend human interest; 
to approach the user differently than a passive consumer, to create space 
for human qualities in contemporary everyday life.  43

The ”Ease-of-use”-era values ideas of user-friendliness. As a result innovation and 

industrial design become marked by the desire to make the interaction with design and 

it's outcomes ”as easy, comfortable and unobtrusive as possible.”  Zuilhof recognizes 44

the importance of this but puts up resistance against this being ’obvious’, as assumed 

values, desired in every object. ”Comfort and ease are not only established norms in the 

 Zuilhof, Daphne - Friction indended - Exploring the overlooked potential of designing for effort, P.5, MA-Industrial Design, Konstfack, 42

DIVA, 2014.

 IBID, Abstract.43

 IBID P.6.44
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design world but ubiquitously present in contemporary society. The same set of values 

can’t possibly be most desirable in every single situation.  45

Effort, as a form of social friction, has in this study a creative potential where 

development of contemporary rituals, activist engagement and everyday curiosity 

unfolds to much more than ”form-follows-function”. Designers should not always 

follow the logic of industry, there also is a role in society for designers to be critical, 

provoke and raise questions.  As previous research this works as an interesting 46

example of what a shift towards a design practice that have the potential to generate 

alternative values, events and relations.

1.9.2 Ulla Lind - Mo(-ve)ments beyond representation 

In ”Mo(-ve)ments beyond representation” Ulla Lind explores and outlines the potential 

there is to gain in incorporating a ”double perspective” (a combination of artistic 

research and academic forms of representing and producing knowledge) within 

educational science. In this work students enact and perform different events in different 

sites; the road, the field, the grove become locations where knowledge, the human and 

the other are displaced and disorientated for a moment, only to allow for movements to 

occur beyond fixed points such as the rational, logical and objective. Lind discusses 

how this ”double” field lacks in research and writes; ”What can be explored is what 

happens in-between these different practices of enacting new performative 

knowledge.”  47

The place of research becomes a location where the participants move, act and activate 

with their surroundings as a network that makes sense as it unfolds. ”During the 

workshop the students picked up speed in the middle of moments, situations, relations 

 Zuilhof (2014) P.6.45

 IBID p.946

 Lind, Ulla (2015) Mo(-ve)ments Beyond Representation - The student as visual ethnographer of the nomad, P.367, 47

EDGE: 20 Essays on contemporary art education (Red. Göthlund, Illeris, Thrane), Multivers Academic, Denmark, 2015
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and the ambulatory process of exploring the landscape wherein they plugged into 

circumstantial affordances, confrontations and desirable encounters. I refer to this as 

’local assemblages of enunciation’”.  This science of the ”in-between” made Lind 48

question, ”Who are they? What are they doing? Are they just students from art school 

playing around the landscape, released from their master's thesis? I had to ask not what 

they became, but how they became”.  49

In the end this work becomes an outline not only for influxes in artistic research 

methods but for an approach to analyzing and reasoning with the mo(-ve)ments at hand. 

”As a nomadological  event  the student’s workshop described above is about a process 

of learning that generates uncertainty and ambiguous which does not stick to safe 

positions but rather looks for access to multiplicity and spaces of different trajectories. It 

is also about not getting caught into standard proceedings or conclusions that hinder 

moves to new becoming positions.”50

 Lind (2015) P, 373.48

 IBID P, 375.49

 IBID P, 375.50
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1.9.3 Lotta Johansson - Education in becoming 

In the thesis ”Education in becoming: Challenging the obvious. A post-qualitative 

approach to the pedagogical opportunities of the not-yet-seen (”Tillblivelsens 

pedagogik: Om att utmana det förgivettagna. En postkvalitativ studie av det ännu-icke-

seddas pedagogiska möjligheter” ) Lotta Johansson, like Ulla Lind, searches for 51

actualized and non-actualized potential. Johansson also turn to Deleuze and Guattari. 

Terms such as the ”not-yet-seen”, ”de-territorializations” and ”lines of flight” are central 

through the work. The study revolves around conversations with high school students 

about the future-tense. Johansson asks and discusses ”What is future to you?”, ”How do 

you picture your life in thirty years?”, ”What do you think can make something 

change?”, ”What kind of society do you dream about?”  Through the students own 52

ideas, worries and hopes a landscape is drawn. And because they move through the yet 

unknown, the seemingly im-/possible the conversation between them span through time. 

Johansson recognizes the difficulty in translating, analyzing and discussing the 

empirical evidence at hand and combines diffraction and Deleuzian ideas in effort to 

pay attention to details, shifts and the un-foreseen. 

3: I'm sort of a hypochondriac, don't you think about that… like something might just 

burst…a vessel or something, and then you'll… Don't you? I think about it often… 

2: I get so scared when I have like a neck pain and things like that because I always get 

those before I get sick. And I'm worried that it's gonna turn into like meningitis, cause 

then you like die, instantly… 

3: I'm afraid that something, that something will just burst 

2: Like when you sneeze… 

1: …But she can't put in her rapport ‘the teens have a fear and anxiety for death’ just 

because you think a blood vessel might burst”.  53

 Translated freely to English from the Swedish version.51

 Johansson, Lotta - Education in becoming: Challenging the obvious. A post-qualitative approach to the pedagogical opportunities of 52

the not-yet-seen, P,190, The University of Lund, Lund, 2015.

 IBID Pp,190-191.53
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Through their conversations they create new terms, explore frontiers and expand their 

perspective. And by using the non-actualized, the un-foreseen and the confabulatory as 

importans points of view - this work unfolds growing bigger and bigger. Johansson 

writes, ”Territories limits and possibilities, there's always a possibility for flatness in the 

stratedness of a concept.”  This means that the strated (a structured space) always have 54

a potential to become flat (a space of un-defined meaning, something non-fixed) This 

Deleuzian concept is based upon the idea that meaning is created in-between the de-

territorialized and the territorialized. The flat space makes it possible for movements to 

occur and temporarily latch onto each other to make connections. This is as Johanson 

writes, the basis for the concept of becoming.  The immanent, the confabulatory and 55

the loosening of ideas are as much creators of knowledge as something else. ”When flat 

spaces are occupied, movement flows and connections take place new territories are 

made, or what Deleuze and Guattari name de-territorializations. In this context, these 

new territories are created via lines of flight. These are the kind of lines that break loose 

from the given and heads for something new, something else.”  

 Johansson (2015) P. 201.54

 IBID P.201.55
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2. Processing and analyses 

2.1 Telling a story 

The first time I met the group I told them a story. My idea was to outline a space of sorts 

where the students designed concepts, ideas and objects, that had to do with eating food. 

I wanted the participants to have the opportunity to design and create through this more 

open space in order to make way for creative concepts. To hopefully invite them to play 

with familiar ideas and set the obviously rational in motion to move beyond. The story; 

In a little house, not sure where 
Things were hectic indeed 
If one listened in one could hear the rambling and clanking of pots and pans.  
The sound of sizzling, simmering and hurried feet. 
They where preparing the strangest dishes for the guest. 

Green beets in lava sauce 
Roasted earth cakes with stardust 
Boiled black holes with butter 
Fluorescent leaves with liquid gold 
And sweet flames with lemon twigs for desert 

Suddenly as in a choir they shouted at once, 
’A knife? A fork? A plate? No, that will not do!’, 
’It should have to be something other, something new’,  
’I think we need some help! 
How about you?’  56

The group started whispering to one another while I told it to them. ”Hmm…what?”,  

”Oh… is this what we're going to do…?”, [Inaudible whispers].  They knew 57

beforehand that we where going to something that stod out from their ordinary class. 

They where full of anticipation. I said, ”Now it's up to us to imagine what we can make 

 Translated freely to English from the Swedish version.56

 Audio recording: 20150122, Introduction, 05:30.57
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so the guest can try to eat everything they make”. Maybe since I didn't mention a spoon 

in the story three participants immediately thinks out loud:  

1. – A spoon… A ladle.. A  l-a-d-l-e! 

2. – Because then we can make a bowl! 

3. – Can it be round in another way? 

2. – What about a pancake with planets and pressed olives? 

I, in a nervous feeling that this study falls apart when it just started, try to emphasis the 

focus on the different, ”A spoon might work… But maybe we can find another way?” 

Another student comments, ”I want to make a frying-pan…”.  The participants start 58

working in groups and I give them the assignment to start coming up with ideas by 

discussing with each other. One student is confused, ”Uhm, like are we going to make 

it…like? And… if we come up with an idea can we make it now?”,  

”What if we come up with something really fast?” I say that this first lesson particularly 

is for coming up with ideas, figuring out what materials to use and how you're going to 

make what you need for the dinner. Some students are clearly disappointed and one 

says, ”But I want to start now…”, and sighs.  They form groups, give their groups a 59

collective name and start working on ideas. I move about the room and converse with 

the participants. The first group, from the top of their head, ”I want to make a fishing 

rod because then you can try and catch the food”, ”Like you throw it, and then like you 

grip it and then throw it in a special way because the food is like…magic…or 

something, and then you throw it and make a knot and like [makes throwing sound]”.  60

They make a quick sketch, ”it sort of looks like a shark!” One in the group immediately 

says, ”Can we go get some material now and start working?!”. I discuss with them to go 

back to their sketch and think about the handle, the shape and size of the fishing rod, I 

say, ”right now it sort of looks like a jigging-rod”. They respond, ”Yeah!”. ”We want a 

grip here so it's easier to hold and then a string that you roll really tight around it”.  61

 Audio recording: 20150122, Introduction, 06:22.58

 IBID, 08:10.59

 IBID, 16:03.60

 IBID, 18:33.61
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The second group are thinking about making a plate. ”We're 

thinking we want to make a plate with teeth around it, – And 

when you put your hand in the teeth come up… I don't know 

why but first he wanted to make a gun that shoots forks like [gun 

noises]”  I ask them about their sketch. ”It's teeth here like a 62

bubble around the spoon so when you get food with the spoon 

the teeth closes and makes a bubble so the food don't fall off of 

it”, ”And what's that?”, ”That's a really sharp knife with teeth 

that move around” (Image 1).  63

Group number three are struggling with ideas. I ask how it's going ”We have no idea!” I 

let them continue discussing and tell them I'll be back after I talked with the other 

groups.  ”I want to make a bowl on a stick, says a member in the fourth group. ”And 64

this… (continues another) …is a bowl with sticks coming out of it with even tinier 

bowls on top” (Image 2). ”And this is a cup-holder for tacos or something”. I ask if the 

bowl on a stick can be used to feed someone else. ”Soup!”, ”You can feed them soup 

because it's runny”, explains a group member. There is a doodle at the bottom of one of 

the papers. Í ask what it is. ”That's just a box that you can store food in”, ”Like a 

briefcase?”, ”Yeah, for like, if you bring food along”.  The last group says, ”This is 65

almost like a lid that you hold for the pot. ”And here is where you hold, it's like a fish 

and there's where you put the food. ”This is the knife but it's like a fish-fin and you cut 

with it like this”, ”We 

want to paint them in 

different colors too”. I 

ask, ”Can you tell me 

how the pot works?”, 

”It's for like, the food 

sort of goes in there”. 

 

 Audio recording: 20150122, Introduction,  20:00-20:10.62

 IBID, 29:00-30:30.63

 IBID, 22.30-23:00.64

 IBID, 23:00-25:30.65
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At the end of the class we sit down together and go through everyones ideas. There is 

some confusion of quiet moments. ”A bowl on a stick - what do you think about  

that? ” [Silence]. Group number five explain their idea, ”This is a thing that moves 

around, it's a stick, almost like a pizza slicer, with spikes, and then there's a stick that 

goes into this stick and it's sort of rippled, and if you pull it it starts spinning”.  66

2.2 Making matter that matters 

During four classes the students divided into five groups, work on their ideas and try to 

give form to the objects. The classes took place on separate occasions, however they are 

not separated in the text below but rather held together. They are presented as 

continuous conversations and crafting. 

 

”If you think about holding this here, what 

shape does it have?”, I ask. ”It's like…round,  

or like, I don't know, the corners should be a 

little sharp. But the edges should be round”. 

A member in the fifth group reflects in the 

beginning of making the fishing rods. From 

the back of the classroom a participant yells, 

”I'm gonna make a really big spoon!”. We go 

get a piece of elm for the fishing rods. I instruct them to start measuring out their pieces 

while another student comes in to the supply room. ”I need a spring for this thing to 

come up”. While we talk a question breaks in from another student, ”Could you make 

this hollow for me? But not all the way through. Like something you can use to put 

something in?”.  67

One student still doesn't know what to do. I read the story again. She is quiet for a 

moment, says ok, and sits down to think.  

 Audio recording: 20150122, Introduction,, 47:00-50:00.66

 IBID, 01:30-05:00.67
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”How do I hammer a hole in this thing?” A member from group three wants to make a 

hole in a piece of metal. ”I'm gonna get to saw through metal!” Says another from the 

group to his members while I go get the tools. He starts to saw, ”I'm sawing through 

metal! …No… I'm… it's really… hard… [saws fast and catches breath] …my arms 

really hurt!” The Metal piece beaks off, the participant sighs in relief. ”Now I'm really 

tired, so very tired”. ”Can you come and help us drill now?”, asks the rest of the group. 

”We have been waiting forever…” Says the students who until now have been waiting 

patiently for me to help them band saw the wood for their fishing rods.  68

 

”I have changed my mind, I'm making a 

candy-cain and I'm taking this piece right 

here” (Image 4), says a member from group 

two. We are going to drill through metal now 

and I show them the drill and  the safety-

goggles. ”That's perfect, right there is where 

the hole should be”. 

”How do you make a giant candy-cain?”, ”Maybe you can start by looking among the 

round wooden rods over there?”, I reply. ”It should be really big but not huge. And 

rounded here at the top”. We pick out a piece for the bend and start to draw it out. ”No, 

bigger than that”, ”I want to do this… I can't …and I want to do a weapon with a… but 

I can't… It's a good weapon, it's in ’Shadow fight’”, he says to his group members.  69

”We would like you to help us make a hole, like for a glass”, ”And we want to glue this 

here”, ”No not glue, I think we should use nails here”, two members from group 

number four asks questions and discusses. ”How about we drill a hole in the wood that 

these rods fit into?, I suggest. ”Yeah, that might also work”, one responds. I, ”Do you 

want to use nails or do drilling?”, ”We'll go with what you said cause you're the one 

who calls the shots around here”. We laugh and start by gluing some pieces together.  70

 Audio recording: 20150129 - Workshop 1, 10:00-12:30.68

 IBID, 00:30-00:45 & 20:40-21.00.69

 Audio recording: 20150205 - Workshop 2, 01:00-02:00.70
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”This is hopeless!”, shouts a member from the fifth group while trying to hollow out a 

piece of pine for the pot. ”Is there an easier way?”, ”You can use a drill to remove some 

pieces and then cut the shape with the chisel”, I reply. ”Yes! I want to do that!”  71

”I want to use one of those pens that burn the wood. Can I paint the piece first or…?”, 

”The pyrograph-pens? You have to use that one first… Maybe you can paint around the 

markings later?”, ”Uhu”.  The students all try out and use different tools for the making 72

of their objects. An electric saw for contouring, hand held drills, chisels, hammers, a 

drill press etc. Struggling with the work group four says, ”This is not working. I can't 

attach it…”, ”Because this one is still loose while those…”, I suggest propping up one 

of the pieces with a smaller one to two of the members in group number four. They are 

trying to shape one of the plates for the platform. 

Members in the second group discuss one of their stick-configurations, ”We want to put 

this one here. On the outside”, It's a difficult joint and I can't seem to help them solve it. 

”Is it okay if this one goes here instead? Instead of this we can put one here and one 

there”. We reach a compromise.  73

A member from a group five asks group number two, ”What's that?”. ”It's like a spoon, 

I think. And these are just two sticks”. [Longer pause] ”What are you supposed to do 

with that one then?”, she asks again, [Pause] ”You're supposed to eat with it…”, he 

replies and they continue to talk to one another trying to make sense of what they are 

making.  74

”This should be invisible…but I'm not sure about this…”, We're glueing two pieces 

together in one of group number two's projects and I'm helping out by holding the two 

wooden things that are going to make the candy-cain-like-object. ”It's gonna' be great!”, 

I say. ”Do you want the pieces to go like this?”, ”Okay, just as long as nothing shows of 

this…and I'm really not sure…but it's always exiting to see how it's gonna come out”, 

 Audio recording: 20150205 - Workshop 2, 08:00-08.2071
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 IBID, 12:00-12:4973
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”That's the scary part…”, another one says from group two, ”and we found this in a 

junk-drawer”. I tighten the clamps while the group help me out. One says, ”I'm really 

scared of that one, but it looks really cool”. When they see how it's turning out one says, 

”One of those does not exist!” and another comments, ”It sort of exists…but this one is 

way bigger”.  75

2.3 Performing dinner 

 

The guest was waiting outside the class-room. I gathered everyone together. I had 

bought  some salad, bread, tomatoes, cucumber, cheese & lactose free butter before 

hand and told them to think about how they want to present their objects for the dinner-

party for a moment. We chop vegetables, make small cubes out of the bread and tare 

chunks of the salad. ”But, there's nothing to drink!” We make a large table in the middle 

of the room. I ask them to bring everything they've made. ”Did you buy some sauce?”, a 

member from group four asks. I explain that if I would buy everything you put on the 

list we would have ”…sauces, passion fruit, star fruit, pasta, minced meat… and that's 

too much food!” One student bangs on a piece of metal and shouts, ”Food bell, food 

bell! Tomatoes, ketchup and bread!”, ”But there's nothing to drink!”, he shouts again. It 

takes a moment for the class to settle. They whisper. 

 Audio recording: 20150512, Workshop 2 - 26:00-33:0575
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”We have these two things that 

are not going to work…”  A 76

student asks, ”Who is coming to 

dinner?! Give us some clue about 

him!”, ”Or her!”, another points 

out. They whisper to one another: 

”What are you going to do with 

that one?”, ”I'm going to show 

this one”, ”Look you can hold it 

like this”.  77

Finally we invite the guest into the room. ”This is Anna, and these are the designers”, I 

introduce them to each other and ask one group if they can start by explaining the 

project they have been working on. ”Yeah, this is a plate with more plates on it, and it's 

good if you have a lot of small things you want to eat” (Image 6), Anna asks, ”How 

come they are a little bit higher up?”, ”It's just more fun that way”, a member in group 

four explains. We dig in. Anna asks, ”What about that small container over there?”, ”It's 

for sauce!”, ”And these are two sticks you use by sticking them into the food to eat it”. 

Anna thinks out loud, ”So ether I impale these tomatoes or I use them like chopsticks?”, 

”Yeah”, the group responds. I ask them how they came up with the idea. ”First everyone 

made their own sketch on a paper, 

and then we looked at each others 

and then we took one idea from 

everyone”, ”Except from me cause I 

didn't want to make mine” [Laughs] 

”You wanted to make a large bowl 

on a stick” [The group laughs].  78

The next group (number one) sets 

up their presentation. ”We have 

 Audio recording: 20150326 - Dinner. 03:00-07.3876

 IBID, 08:30-08:3877

 IBID, 14:00-16.3578
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made like, uhm, fishing rods, or, yeah kind of…and… yeah, and you like go like this, 

and then this, and you tie this around the food”. Anna asks, ”So the idea is to have a 

piece of food at the end of this string and toss it in the air and try to catch it in your 

mouth?”, ”Yeah!” Anna takes a piece of bread and ties the string around it (Image 7) 

and says, ”So now I'll try and catch this?”, ”Yeah, this will be fun to watch…” Says a 

group member expectantly. Everyone is quiet. Anna asks, ”But isn't there a risk of me 

getting the thread in the mouth as well?”, ”Yeah, but then you just go like this”, one 

member shows Anna how to move the thread in-between the teeth. Anna, ”And is this to 

adjust how high I want to throw?”. Anna discovers the adjustable function and the group 

shows her how to set it up properly.  She throws, and misses (Image 8). ”I have to 

practice to get it right!”, she says and the group agrees. A member from group 5 

comments, ”It's a good invention, but if the food is like… Spaghetti and some sauce… 

It would be difficult to use it…”, ”But then you just use something else…”, they answer. 

”But it was a really good idea 

to use that one as a bowl and it 

really works as a bowl when 

the lettuce lies in it like that”, 

the member from group 5 says. 

Anna comments, ”I like that 

you have made two of them so 

you can eat together”.  79

 

”There is bread on this one, and then we have a spoon, a tooth-pick, and a fork, and a 

knife - no wait - that one is a knife, and then I have made this bowl with holes, and the 

idea is you use this one like this, and this, and this one like that”, says a member from 

the fifth group. ”You can also do like this when you eat it”, they explain to Anna. 

”Maybe you can use this one like this?”, Anna says and tries to take a bite. ”Look!” 

Anna asks, ”So you try different things for different food?”, ”Yes”, they answer, ”And is 

 Audio recording: 20150326 - Dinner. 15:00-20:4579
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there some idea behind that every item looks like an animal, almost a fish?”, ”Yeah, it's 

all fishy!”, the group answer again. ”It worked out great”, they sum-up. ”But this one 

was supposed to be a spoon, but it broke, it looks a bit weird”.  80

3. Interpretation and results 

3.1 Mo(-ve)ments 

 

The story becomes a point of departure. A very 

diffractive beginning where everything starts to overlap, 

interfere, magnify and even reduce each other. Like 

pebbles thrown into water. Ripple-like in effect. The 

participants react to the story, relate it to their 

expectations, start to think out loud, ask questions, make 

statements etc. It seems like the moments we share are 

temporary, trickles out and relieves each other. As Barad 

describes it, diffraction is tuned into ”small differences” 

and with that in mind  they matter in this setting as much 

as their finished works.  As some of the participants 81

clearly express from the start, they have a hard time 

approaching the assignment. If I try to read this through 

the theoretical framework of the study I would say this 

has to do with how this process of matter and meaning also is situated within and 

lodged into other things such as the student-teacher relation, the classroom and this 

more open-ended form of education. I also imagine that the participants sense this  

difference in how assignments in school are articulated. Here is this hugely possible 

thing and now they have to make connections of their own which I get asks something 

else of the students. Also, because we are positioned between design as something 

familiar and something different I imagine is't not that easy to know where to start.  

 Audio recording: 20150326 - 20.38-22.3080

 Juelskjaer, Malou and Nete Schwennesen - "Intra-active Entanglements: An Interview with Karen Barad.”, P.13, Kvinder, Køn & 81

Forskning 1-2, 2012.
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”To be in process or transition does not place the thinking subject outside 
history or time […]. A location is an embedded and embodied memory: it is 
a set of counter-memories […] A location is a materialist temporal and 
spatial site of co-production of the subject, and thus anything but an instance 
of relativism.”   82

This diffractive feature in knowledge-production means to have an exchange with 

history, experience as well as the unknown and uncertain. Maybe it's a bad choice of 

words, but perhaps this negotiation is somewhat a struggle. Trying to explain their 

objects function does not always appear to be something easy, e.g. ”It's for, like, the 

food sort of goes in there.”  83

This state of the almost endlessly possible, ”tell us that being/becoming is an 

indeterminate matter: there simply is not a determinate fact of the matter […].”  84

It connects with the nomadology of Deleuze & Guattari. The students seem to move 

between the striated (more confined and previously defined) and the smoother, more 

open space of the nomad. The striated plane creates resistance for some in the class. For 

some it enacts boundaries around the possible. On the one hand constraining, on the 

other generating and emanating experience and knowledge. Movement between ideas 

bounce off the striated surface and spin between objects and relation. Many ideas 

involve plates, spoons, forks and bowls and these are concrete examples of how this 

more striated space play a part in conceptual creativity. To say that participant move 

with absolute freedom is perhaps as much a flawed statements as saying that the 

students create whatever they want. However this nomadic movement, this open-ness 

and ability to think and explore beyond certain points is absolutely present. This back-

and-forth is the nomadological intermezzo. And as the students visualize, create and try 

out their concepts they travel nomadic paths. Sometimes just for a moment, sometimes 

through an entire idea or as parts of a process. Just as Lind proposes in ”Mo(-ve)ments 

 Braidotti, Rosi - Transpositions: On Nomadic Ethics, P.199, Polity press, Cambridge, 2004.82

 P.29.83

 Barad, Karen - Quantum Entanglements and Hauntological Relations of Inheritance: Dis/continuities, SpaceTime Enfoldings, and 84

Justice-to-Come, P.251, Derrida Today 3.2, Edinburgh University Press, 2010.
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beyond representation”, these situations, relations are mo(-ve)ments of exploring and 

tuning into, ”circumstantial affordances, confrontations and desirable encounters”.   85

3.2 Entanglements 

Through their work the question of entanglement comes up. In the empirical material I 

find traces of how we in the study are entangled, in more ways than one. We are tangled 

into the classroom, into the tools, materials, things, machines, ideas, ideals and our own 

experiences. For example - the tools in the room all have relations tied to them that 

make up their usage and history. This inter-activity where the usage is given before hand 

can just as easily be dis-located and dis-placed. For some this creates a feeling of being 

lost, or ”doing it all wrong”. The material does not respond like they want it to. The tool 

is hard to use. Maybe they are using the wrong tool or working with the wrong material 

from a traditional point of view. As one of the participants say, ”How do I hammer a 

hole in this thing?”  Looking at this through the term thingification means to look at 86

relations and not representations. A hammer, a chisel or a drill does not have any sort of 

immutable truth or logics to them which is just as true for the objects the participants 

are making. What we have are relations, intent and meaning. Using a tool as ”meant to” 

means to reconfigure something to a meaningful act and throughout the study this is 

both proved right and wrong, so to 

speak. This reenactment of use is 

deeply rooted in material culture 

and is certainly at play here. Just 

as they are grappling with the 

assignment they are grappling with 

things at hand. Barads agential 

view:  

Refuses the representationalist fixation on 'words' and 'things' and the 
problematic of their relationality, advocating instead a causal relationship 

 Lind (2015) P.373.85

 P.31.86
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between specific exclusionary practices embodied as specific material 
configurations of the world (i.e., discursive practices/(con)figurations rather 
than “words”) and specific material phenomena (i.e., relations rather than 
“things”). This causal relationship between the apparatuses of bodily 
production and the phenomena produced is one of 'agential intra-action'.  87

So how are we to make sense of the things being made here in the study? Boxy bowls 

on sticks, things have teeth, are dangerous, some literally work by tossing food into the 

air or by piercing it with a pointy, splintery fish-looking fork. Are we somewhere 

outside or in-between the compartmentalized or the smoother open space? How is their 

usefulness put together? From the parts of the empirical assemblage we can start to 

collect traces of this process. One student uses words to capture the relational condition, 

”I want to make a fishing rod because then you can try and catch the food, like you 

throw it, and then like you grip it and then throw it in a special way because the food is 

like…magic…or something, and then you throw it and make a knot and like [makes 

throwing sound]”  It's a combination of many modalities and settings and I believe it 88

shows how territorializations work, by making claims to both de-territorializing as well 

as re-territorializing. It also shows the intra-activity at play where roles and meaning are 

something constructed. This moment becomes something in-between the structured and 

the open. And through different connections it's turned into a meaningful thing with a 

usefulness of it's own. Mattering in motion, so to speak. In relation to actor-network 

theory this shows how meaning is something mutual. Actors and relations tangle into 

and latch on to one another to form a network of associations, which in turn ”define 

them, name them, and provide them with substance, action, intention, and 

subjectivity.”  Actors and networks take many forms and it seems as tough it's clear 89

how, ”relations between actors [human/-non-human] defines them mutually: if one actor 

changes, the entire network of actors change with it - the network and it's parts are co-

constitutive”90

 Barad (2003) P.814.87

 P.28.88

 S. Crawford, Cassandra - Actor network theory, P.1, Ritzer encyclopedia, 2014.07.14 89

 Åsberg, Hultman, Lee, (2012) P.147.90
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With none, half or parts of a pre-existing design-template the participants try to ”make 

sense” of their objects while at the same time trying to explain it to me. The ”how” and 

”what”, is in an ongoing negotiation between all actors. A mutual play. Human and non-

human alike. In these Deleuzian assemblages (collections of relations, matter and 

meaning) the participants make their own relata, ”hands-on”, if you will. The fishing 

rods gain new relational data where thread and food meet each other in a knot. 

Gravitation and line of flight meets a wooden handle and a polyester line. Body meets a 

piece of food falling from the air. Plates are set balancing on sticks. A fish-shaped fork 

squishes food between it's teeth. Food is torn apart. It´s eaten whole. It rolls down on the 

floor. The open-ended meets the compartmentalized and entangled. And the structured 

meets the open-ended through the participants own concepts as both local and collective 

”assemblages of enunciation”.  91

3.3 The unexpected, inexact and uncertain  

I am asking the participants to think a new. During the study this proves to be both 

inspiring and challenging. Maybe it's a stretch to use the BwO in relation to actor-

network and design theory. But I think they have much to gain from each other and it 

seems like a fitting comparison. Just as many of the participants make clear, it's hard to 

step into the realm of the BwO. To totally rid one self of influence from previous 

experience is maybe next to impossible and maybe not even desirable at this point. 

Some of the the quiet moments and confusion could maybe be said to be a sign of this. 

Deleuze and Guattari calls this, ”a paranoid point, a point of blockage, an outburst of 

delirium”.  Here in the study the BwO becomes our stratum, our place where the 92

participants move and meddle between form and function in a very open-ended way.   

Deleuze and Guattari asks us about the BwO, ”(1) how is it fabricated, by what 

procedures and means (predetermining what will come to pass)? (2) What are its modes, 

what comes to pass, and with what variants and what surprises, what is unexpected and 

what expected?”.  Some forms are more clear, some more unaccustomed. Use and 93

 Lind (2015) P.37391

 Deleuze, Guattari (2014) P.152.92

 Deleuze, Guattari (2014) P.152.93

�41



function bounces between the practical and the useless. Convenient everyday objects 

like frying pans and spoons live side-by-side out of place objects such as fishing rods. 

Familiar things gets a new interpretation such as bowls on sticks and fantastical things 

take shape. Do they create bodys without organs? Not quite sure, but I think it's clear 

that the process of the BwO shows. The different modes, the analyzing and 

synthesizing, as D & G puts it, are all included in the body as a turmoil of passages and 

possibilities. Here in the form of different matterings with relations, human and non-

humans alike. In one way we become dependent on the imaginary and it's ability to 

transport us, ”Our claim is that the situated imagination has two seemingly 

contradictory relationships with knowledge; on the one hand, imagination constructs its 

meanings while, on the other hand, it stretches and transcends them.”  94

It seems like the participants find them selves working with both becomings and un-

becomings. And sometimes the footing might be out of place. Some of the participants 

state, ”We have these two things that are not going to work…”, ”Maybe you can use it 

like this?” And, ”The food is like…magic…or something”.  The different and the 95

difference comes into play with the logical, functional and given. Elisabeth Grosz 

writes,  

”Difference is an ontological rather than a logical, semiological, political or 
historical category. It is a relation between fields, strata and chaos. It is a 
movement beyond dualism, beyond pairs, entities or terms. […] Things in 
their specificity and generality, and not just terms, are the effects of 
difference, though difference is not reducible to things insofar as it is the 
process that produces things and the reservoir from which they derive.”  96

 Yuval-Davis, Nira, Marcel Stoetzler - `Imagined Boundaries and Borders: A Gendered Gaze', Pg. 336, European Journal of Women's 94

Studies 9(3): 329-44, 2002.

 P.28.95

 Grosz, Elisabeth - Bergson, Deleuze and the Becoming of Unbecoming, P.6, Parallax, vol. 11, no. 2, 4–13, 2005.96
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3.4 The performative 

As I see it there's different sides to the performative in this study. There's the part where 

the participants and I perform the general setting and classroom together, the part where 

the participants with the guest perform the use and the performative side that has to do 

with possibility and openness. As far as the setting is concerned I won't go into much 

detail. Focus lies in how we in the beginning enter this turmoil of possibilities or 

”diffractive”  state through the story. From there on it's all about the performative side 

where we piece together bits of relations, ideas and materials to form our concepts. 

When it's time for dinner and the guest comes into the room the other performative 

aspect comes into play. When inviting the guest participants start to explain by using 

language in broad sense i.e speech, gestures, movement etc to help our guest try out, 

make sense of the objects and shape the experience. I believe this shows the very core 

of the thing. As Karen Barad points out through the term thingification it's all about the 

relationallity of matter. The use of objects in everyday life are as much a part of the 

same cultural framework as bowls on sticks or using jigging-rods as cutlery. It feels as 

like  this exemplifies the very entangling of relations and how we tie them to an object 

in a cultural setting. An imbuing of sorts where we conjure up something meaningful 

from what might seem as total nothingness. It sort of goes from something more diffuse 

to a clearer set of actions and relations. Perhaps a great example of the intra-active 

potential in all things. As Richard Schenner writes, the performative has the potential to 

bend and make a mark.  And to me, that's exactly how it feels. Like the participants 97

 Schenner (1998) P. 361.97
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play with, bend and stretch concepts to make something new. As previously referred to, 

Denzin writes, in the matter of performativity that it, ”becomes a way of interrogating 

how 'objects, discourses and 

practices construct possibilities for 

and constraints on citizenship ́ .”  98

And I believe that the dinner 

party, the mattering between us 

and the things in the study 

becomes a way of bringing culture 

and person into play. 

 Denzin (2003) P. 23998
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4. Discussion 

4.1 The classroom as a nomadic space 

 

One of the things I find interesting in the study is the sort of double-sided moments we 

get. The openness seem, in different ways, both liberating and at the same time 

constructing for the participants. As I see it this friction is created because we in a way 

are rubbing two systems against each other. On the one hand, a structured, set and 

epistemic arrangement. And on the other, an open, contingent and ontological. Being 

”on the lam” from a more compartmentalized world has seemed to be a on-and-off-

roady-sort of experience in the study. And the relationship between the different ways of 

organizing it is perhaps best described as ”complicated” for the participants. However 

counter-intuitive it appears to have been some of the time, I really think that qualities in 

diffractive and nomadic potential shines trough. This back-and-forth between the known 

and un-known. And the tangling and untangling of relations is a interesting example of 

how we have the possibility and ability to get lost, fumble around, go to remote 

locations and finding our way again. Being able to play with creativity, concepts and 

customs can certainty spark ideas. Rosa Braidotti speaks on the significance of figuring 

all things as different.  Through this Deleuzian perspective I can see how it could be 99

possible, however to me it seems like there is a lot more pedagogical and 

methodological work to be done before that point is reached together with the 

 Braidotti (2014)99
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participants. Dolphinj and van Der Turn writes, ”This conceptualization of difference 

entails an ontological philosophical practice predicated on leaving behind all 

prioritizations (implicitly) involved in modern dualistic thinking, since a difference 

structured by affirmation does not work with predetermined relations (e.g. between 

mind and body) nor does it involve a counter-hierarchy between terms.”  The 100

moments that both break and make connections are absolutely inspiring to me. It feels 

as if this movement really has the potential to move education and forms of knowledge 

in a shift from engaging in learning as an exact epistemic process to one more 

”performed” that leans into the processes making of knowledge and the realization of 

culture. This way of enunciating and assembling connects to the imaginary which 

according to Yval-Davis and Stoezler has, ”two seemingly contradictory relationships 

with knowledge; on the one hand, imagination constructs its meanings while, on the 

other hand, it stretches and transcends them.   101

In relation to what Zuilhof writes about the field of design having an overlooked 

potential due to the ”ease-of-use”-era I believe these lines of flight present an interesting 

way of engaging in and learning about how design reaches into culture and customs. 

The unexpected, uncertain and ambiguous is by all means a passageway into the 

unknown and strange as our dinner party may seem. It's also full of possibilities, 

solutions and potential. A table set with future forms. 

 Dolphijn, Rick & van der Tuin, Iris - New Materialism: Interviews & Cartographies, P.115, Open Humanities Press, An imprint of M 100

Publishing, University of Michigan Library, Ann Arbor, 2012.

 Yuval-Davis, Stoetzler (2002) P.336.101
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4.2 New-materialism and artistic research within educational sciences 

Looking at the study for me means to look at what this joining of methods and theories 

can present. Lind writes, ”what can be explored is what happens in-between these 

different practices of enacting new performative knowledge”.  In this study I believe  102

the participants in this back-and-forth also explore what happens when they reach and 

get in touch with edges and boundaries. Artistic research in relation to performativity, 

new-materialism and design is for me incredibly varied in what it can voice and create. 

Being able to use craft as a somewhat philosophical tool and approach it openly, for me 

gives access to a place of thought that really can explore limits, boundaries and crack 

them open. As Johansson discusses in ”Education in becoming” I also see the presence 

and importance of actualized and non-actualized potential.  This combination of art, 103

science, theory and method seem to present a site where we can enact and try things out 

in ways that make them feel as real as anything else. Hannula, Souranta and Vadén 

discusses what this theoretical and methodological abundance can mean for creative 

processes and as I see it, it widens the horizon. ”Grasping, doubting, negotiating, 

deciding, altering, and creating” as Maurer writes, really comes into play through this 

abundance and open-ended-ness. A ”hands-on” way of in this case exploring e.g terms 

related to the field of design. What for example, ”useful”, ”useless”, ”practical” and 

”un-practical” means and implies here become open to debate and negotiation.  

The field of new-materialism offers interesting starting-points for traveling our 

understanding of knowledge. The move alone between caring for learning as epistemic 

to ontological puts educational systems to the test. Simply by including the human and 

non-human as co-actors or looking at knowledge as a network of relations, things really 

do start to happen. Thinking through difference becomes a point of departure and by 

using methods such as artistic research it does not matter if we sometimes get lost. 

Because what ever we encounter can work as an inlet for performative creativity. This 

sort of practice is exactly what I think lies in the strength of assembling theories and 

methods in ways like this. 

 Lind (2015) P.367102

 Johansson (2015) P.201.103
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4.3 Reflections and further questions 

I realize that this study might seem a bit cluttered. Writing this I've felt as if the 

combination of the different methods and theories is held together in a kind of delicate 

balancing act. It has kept me on my toes, and in a way I guess this process of writing 

has been nomadic even for me. This study started out wanting to travel the unexpected, 

uncertain and inexact to better understand processes of learning and knowledge. This, as 

Johansson would say, confabulatory way of learning puts difference and otherness at the 

heart. There is however be a couple of considerations in creating these kinds of learning 

experiences. I realize that this dive into the open-eded together with the participants is   

shaky and un-clear at points. My experience from this study is that it´s been a constant 

dialogue between possibility and confusion. My hope is that the dinner party ties 

everything together for the participants. Hopefully fun and an ”aha”-kind of moment.  

There is also a risk that this become a ”tourism” in the margins. If I as a teacher or 

researcher does not handle things socially cautious and conscious. We might end up 

with a rewriting or softening of history that instead of figuring ”all things as different”, 

just emphasizes their difference from. This would of course be an incredible loss. I do 

not either think it should be about making a norm out of the ”unfamiliar” - what I think 

is important is this playful approach to our understanding of how culture is put together. 

And it could be equally as socially conscious to explore user-friendly-ness as playing 

with usefulness. 

For myself this study has raised questions on what kind of methodology and pedagogy 

we are using in general. The creation of space where it is allowed to trouble, question, 

make both sense and non-sense. To see what happens, is to me something a modern 

creative education should turn to. Theory, practice, processes and products are often 

shown for their differences. Instead I think this combination, or assemblage if you will, 

shows that they that they are connected and live a mutual lifecycle. I advocate an 

approach where we focus on that which makes connections and transverses instead of 

what separates. 

Another thing that has come to mind is the importance of capturing and processing 

these mo(ve)ment together with the students. I think that a pedagogical process that tries 
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to use terms such as intra-active, diffractive and open-ended sort of misses the mark if  

it does not pick up and look at what takes place. When the participants find themselves 

lost or fumbling around, when usefulness is put to the test or when concepts are made or 

un-made I think conversations, trials and errors or some sort of attention needs to be 

paid to what is going on so not to loose the meaningful potential in the moments. This is 

an area that to me inspires further research. 

Maybe this entire study can seem like an attempt at overcomplicating things. Like, why 

bother changing things that work? I believe that there is much to learn from this way of 

learning and making. It´s not about up-rooting or revolting, more a way to tune into a 

present that wants to expand the possible. Learning that you can and being able to try 

out how one can make things that send reality into a spin is something I think, engages 

us as humans in our very core. And why not change things that work? As one of the 

participants says about plates on a sticks, ”It's just more fun that way!”.  And as 104

Deleuze and Guattari says,  

”There is no heaven for concepts.  
They must be invented, fabricated, or rather created”  105

 Audio recording: Dinner party, 20150326, 14:00-16.35104

 Deleuze, Guattari, (2014) P.5105
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