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Abstract 
This paper is about how students, specifically those who have become marginalized because 

of neuro psychological divergences, depression and one case of narcolepsy, may, by using 

self narration in art and media education, promote agency in order to develop the capability of 

self advocating. Children must develop a perspective of themselves within society and its 

social structures in order to participate in the discourses concerning themselves as is their 

democratic right according to the United Nations Conventions of the Rights of the Child. 

Educators of art and media are in a position to accommodate the intellectual development 

leading towards a meta perspective, by integrating the autobiographical into the ordinary 

curriculum. Learning through storytelling is a method that can be applied in both visual arts 

and media to this end. 

The artistic manifestation of this work: seven students who attended Nike 

ungdom, an alternative high school program which does not lead to a degree, were asked to 

share their life stories offering insight into how the autobiographical, narrating the self, can be 

accessed and why it can be developmentally meaningful. These stories manifested in an 

edited audio file in which the students told about their journey through the educational system 

and their experiences of performing in ways that do not fit inside “the box”. The audio file 

was played as sound graffiti from speakers hidden in a tree outside of Konstfack, the 

educational institution I attended. This symbolizes divergent students’ exclusion from 

representing themselves within formal institutions. The graffiti, subtle and subversive, is also 

made to be played outside of the Board of Education and the psychological institutions that 

are supposed to care for these peoples’ development and wellbeing; their social inclusion. The 

institutions that are in place to form children’s lives exclude these children’s own voices, they 

are not enabled to represent themselves. The fact that there was no audience prepared to take 

the time and make the effort to listen to the compilation of stories told by these outsiders was 

meaningful for the work. It was also important that the audio piece was not orchestrated as an 

extravaganza using showmanship to attract attention. It is the job of the authorities, the 

institutions, the politicians, the teachers and psychologists to listen and hear actively, 

encouraging social inclusion and self-representation within the governing institutions. 

Key words 
Learning through storytelling, self narration, agency, art education, discourse theory, 

democracy in schools and intersubjective relationships. 
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1 Prologue 
After Five years of teacher education I felt as though the voices of the students were missing 

from the educational discourses I was exposed to. We read about students, we were told about 

students but never heard from the students themselves. It seemed as though the students were 

not involved in the discourses that reign over their position in society and establishes the 

conditions for their growth, development and social inclusion. Although democracy in 

schools, the inclusion of students in educational process, was a dominant theme in our teacher 

education it seemed absent in educational practice. How democracy in schools works was also 

unclear, as was how to accomplish the complicated task of incorporating accessing students’ 

democratic rights in art and media education’s comprehension. 

Within the school system there is a clear hegemonic dynamic in which students are the 

subalterns of teachers and school administrators, all of these players are subject to 

government policies, specifically the Board of Education. Within this dynamic, students 

become objectified and marginalized, especially the students who have, for whatever reasons, 

difficulty conforming within the structures of the status quo. 

The methods of addressing these issues became the subject of my research: learning 

through storytelling and self-narrative theories, they are inherently related to each other. Most 

of the theories of self-narration are ingrained in postcolonial theory focusing on marginalized 

people and the objectification of people within discourses which reproduces hegemonic 

dynamics. 

The understanding between students that have trouble conforming to norm specific 

standards within the educational system and the authorities that determine the structure of 

education may improve the rate of students' achievement. It must also improve their 

relationship with their educators who will also benefit from the insight gained through the 

students' stories. Gaining understanding is a cornerstone for successful educations, 

understanding subject matter is only one element, having understanding for others and social 

structures is also of great importance. It is my greatest hope that people who perform in 

unexpected, unconventional can ways can find belonging and perform while exercising their 

own specific capabilities and be perceived as the human resources that they have the potential 

of being. 
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1.1 Introduction 
An educator’s responsibility must include the development of personal agency and proactive 

inclusion in the democratic process. The ability to partake in the established processes that 

affect a person does not come as tacit knowledge, it is not something most children and 

adolescents are capable of accessing independently. In many cases the structures that 

determine a student’s ability to achieve a quality education are invisible to them. As is the 

specific shape of their educational needs. This situation perpetuates the hegemonic structure 

of education and traps students in their position as subalterns. 

Cognitive development has unlimited potential within fine art classes because all 

forms of research and all forms of expression are possible. Art and media techniques include 

drawing, painting, sculpting, printmaking, photography, digitalized representation, etc., all of 

these forms have often been, and still are being used in a narrative function. In this paper I 

will investigate how and why autobiographical narratives can and should be used in visual 

and/or media art education in order to develop meta cognition and personal agency. I will 

challenge the accessibility and viability of the standards of democratic rights stated in the 

UN’s 1989 Convention on the Rights of the Child. If children are not actively educated to 

develop the tools that would enable them to take advantage of these rights they become 

meaningless ideals. This paper will explore how visual art education can use self narrative, 

techniques, using artistic mediums and language to empower students to participate in the 

creation of their identity and recognize the construction of so called “established truths”.  

Such a pedagogy of mutuality presumes that all human minds are capable of holding beliefs and ideas 
which, through discussion and interaction, can be moved toward some shared frame of reference. {…} 
The child is not merely ignorant or an empty vessel, but somebody able to reason, to make sense, both 
on her own and through discourse with others. The child no less than the adult is seen as capable of 
thinking about her own thinking, and of correcting her ideas and notions through reflection––by 'going 
meta,' as it is sometimes called. The child, in a word, is seen as an epistemologist as well as a learner.1 

My thesis will focus on adolescents who perform divergently2 and have therefore been 

held back from continuing their secondary education. I interviewed students who have been 

unable to pursue a secondary level education because of problems associated with their 

diagnoses of an array of “disorders” including depression, Asperger’s Syndrome, narcolepsy, 

																																																													
1 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, 
pp.57,58. 
2 All students, even those without diagnosed behavioural differences, benefit from personalized educational 
methods.	
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and Attention Deficit Disorder (ADHD). These adolescents provide insight into the problems 

of meeting the qualifications for secondary education or, in one case, the completion of high 

school. Six of the seven students showed great interest in telling their personal stories, the one 

who was reluctant and had great difficulty was diagnosed with Asperger’s syndrome and has 

been living in group homes since he was 13 years old.  

I will consider the consequences of these youths’ inability to access the resources 

necessary to reach their potential and if exclusion from process affect the "obehöriga", the 

unauthorized, outsiders. Can telling one's own story contribute to entry into the discourses 

that determine one's course? 

I will present theories supporting the use of self-narrative techniques in order for 

students to attain a level of cognition which could enable them to influence their education 

and participate in the dialogues regarding the policies that form educational practice, various 

educational discourses. Thus providing access to a path towards meta perspective which is 

necessary in order to implement change and adjustments to existing policy and to advocate for 

oneself. The only way to participate and challenge educational hegemony is to be conscious 

of yourself within it. 

"There is one 'presenting problem' that is always with us in dealing with teaching and learning, one that 
is so pervasive, so constant, so much part of the fabric of living, that we often fail to notice it, fail to 
even discover it-----much as in the proverb 'the fish will be the last to discover water.' It is the issue of 
how human beings achieve a meeting of the mind, expressed by teachers usually as 'how do I reach the 
children?' or by children as 'what's she trying to get at?' This is the classic problem of Other Minds, as it 
was originally called in philosophy, and its relevance has mostly been overlooked until very recently."3 

 

There are institutions that implement the social measures determining students' social 

positions. Institutions i.e. the Department of Education, employment office, schools, social 

services, and other governing offices. They make policy decisions based on political, social 

and academic discursive forces that do not include the students. 

Narrating yourself is a powerful step towards become a proactive individual. Learning 

through storytelling is an educational method that helps the student develop agency, 

awareness of intersubjective relationships, development of reflective and analytical skills, 

																																																													
3 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p.45 
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empathy and inclusion (as well as having a cathartic effect). Using self-narrative as a form 

implicitly includes all the benefits of learning through storytelling.  

In the Visual arts, autobiographical work has been instrumental for artists who are 

categorically marginalized in terms of post-colonial theory including woman, people of color, 

people with non-normative sexualities, non-normative bodies, non-European heritage etc. 

such as Louise Bourgeois, Tracy Emins, María Magdalena Campos Pons, and Sonia Boyce to 

name a few.  Based in an art historical context the story of oneself is an absolutely valid 

subject to be investigated within the visual arts. Unfortunately there is not room to develop 

this important theoretical background in this paper. 

The questions raised and the subjects of this research are in accordance with Swedish 

Board of Educations’4 position concerning esthetic, cultural and creativity education made 

evident in Skolverkets diskussions underlag Estetik, kultur och skapande i undervisninge–

demokrati, normer och värden56 the authors remark that: 

När skolor arbete med estetik, kultur och skapande hamnar ofta demokrati- och värdegrundsfrågor i 
fokus. Ett sådant arbete kan erbjuda eleverna möjligheter att diskutera inflytande och delaktighet, etiska 
problem och dilemman och ge nya sätt att förstå sig själv och andra. Många är de lärare och 
kulturarbetare som vittnar om hur elevar fått fördjupad kunskap och förståelse. 

Arbete med demokrati och grundläggande demokratiska värden I skolan kan beskrivas som arbete om, 
för och genom demokrati. Det betyder att eleverna ska få kunskaper om demokrati och träna förmåga 
som har betydelse för att utveckla deras deltagande I det demokratiska samhällslivet. Samtidigt ska 
detta arbete planeras och genomförs genom demokratiska arbetsformer.7 

This does not mean that one loses site of the other traditional requirements expected from the 

art and media subjects as Jonvallen and Nilsson continue to express in their article: 

När ett nytt projekt planeras behöver de lärare som ansvarar för undervisningen utgå från kursplanens 
syfte. Om målet med projektet är att utveckla elevernas demokratiska kompetens behöver man fundera 
över vilka förmågor som ska utvecklas. Därefter behöver dessa generella förmågor konkretiseras genom 
att kopplas till det centrala innehållet och kunskapskraven I ämnenas aktuella kursplaner.8 

When a new project is planned those teachers responsible for the content need to be responsible to 
maintain the requirements in the Board of Education’s syllabus. If the goal of the project is to develop 

																																																													
4 Skolverket 
5 Jonvallen, Erica, Nilsson, Erik, “Estetik, Kultur och skapande I undervisning–demokrati, normer och värden”, 
Skolverket, http://www.skolverket.se/polopoly_fs/1.210041!/Menu/article/attachment/skapandeskola_del1.pdf, 
160516 

6 Aesthetics, culture and creative in the education- Democracy, norms and values	
7 Jonvallen, Nilsson, p. 7. 

8 Jonvallen, Nilsson, (the authors cite Skolverket (2011) “Planering och genomförande av undervisningen – för 
grundskolan, grundsärskolan, specialsko- lan och sameskolan”,  Skolverkets allmänna råd. p. 7. 
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students' democratic skills you need to consider the abilities to be developed. Then you need to these 
general skills to the main content and proficiency requirements prescribed in the current curricula.9 

These requirements should not pose a great challenge to teachers of art and media who 

continually explore the relationship of form and content with their students.  

Identity construction becomes a more conscious activity during adolescence, 

recounting oneself in narrative form increases the cognizant aspect of personal formation 

through reflection. During the process of telling your own story the concept of the 

construction of realities can become apparent through the notion of alternative narratives. This 

is also true of representational art. For example if you set up a still life and station students in 

a circle around it you will get drawings from several different perspectives and many different 

interpretations of the same subject matter. 

1.2 Background 
I did not hear the students' voices in the didactic and pedagogical courses I attended at the 

teacher education program at Konstfack. The students' perspectives were generally absent 

despite exposure to the rhetorical discourses of children's democratic rights. 

I was particularly disappointed with the descriptions of the students with psycho-

neurological variations. The descriptions I encountered in the course participation and 

inclusion,10  which focused on students with special needs, did not concur with the real life 

people I have known who have been diagnosed with these psychological variations. I would 

have liked to hear them speak for themselves and to become their own subjects while 

challenging the questionable descriptions I met in my courses. If that were the case these 

students would be the main actors in their socialization. In December 2014 I was diagnosed 

with Attention Deficit Disorder, it came as no surprise to me, rather it helped me define the 

difficulties I was have had in my own educational and social dynamics and further inspired 

me to investigate the “psychological others” position in the school system and to look for 

ways to advocate for ourselves while reshaping our position in society. It is important for 

divergent individuals to be recognized as the untapped resource they are rather than being 

seen as a burden to society. 

As an adult student at Konstfack with Attention Deficit Disorder I faced many 

difficulties getting through my education. My experience inspired my interest in the problems 

																																																													
9 Ibid, own translation.	
10 Delaktighet och inkludering. 
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concerning the many students who do not succeed in the established school system. This 

investigation led to my research into how democratic ideals can be transcribed into practice 

and what role art and art education has in the process of inclusion. How might art education 

contribute to developing the awareness necessary to consciously participate in forming 

oneself and reforming the discourses that reign over personally relevant educational policies. 

1.3 Aim 
The aim of this study is to investigate how using students' autobiographical narratives in art 

education might be a way of "Promoting Children's Participation in Democratic Decision-

Making"11.  

1.4 Issue 
Marginalized youth must enter the dialogue of themselves to gain awareness of the discourses 

steering their lives in order to iterate their democratic rights. Discovering how and with whom 

their hegemonic relationships are performed is the only way they can become players in the 

politics of themselves.  Teachers must take some responsibility for this aspect of a student’s 

education. Giving an account of oneself promotes the ability to gain conscious perspective of 

oneself within (or outside of) society and the opportunity to situate oneself as a political 

being. In this way self agency and advocating for oneself becomes possible.  In this paper I 

will investigate how using personal experience, specifically autobiographical accounts, in art 

subjects can increase consciousness and understanding facilitating inclusion and establish 

divergent senses of belonging. 

2 Material-literature and autobiographical stories 
This study is based on theories prescribed by Judith Butler in Giving an Account of Oneself, 

2005, in which she investigates “{…} emergence of of certain kinds of moral inquiry, of 

moral questioning: ’the social problem of the divergence between the universal interest and 

the particular interest, {…}.”12  

Butler describes how a self narrating “I” ends up inevitably seeing herself in a social 

context, this is a positive intellectual development encouraged by the proponents for learning 

through storytelling. Butler writes “When the “I” gives an account of itself, it can start with 

itself, but it will find that this self is already implicated in a social temporality that exceeds its 

																																																													
11 Landsdown, Garrison, "Promoting Children's Participation in Democratic Decision-Making", Unicef 
PDF, http://www.unicef-irc.org/publications/pdf/insight6.pdf, 20160319	
12 Butler, Judith, Giving an Account of Oneself, Fordham University Press, New York, 2005 P.5.	
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own capacities for narration; indeed when the “I” seeks to give an account of itself, an 

account that must include the conditions of its own emergence, it must, as a matter of 

necessity become a social theorist.”13 Butler also connects giving an account of oneself to 

agency. 

Jerome Bruner’s The Culture of Education, 1996 presents a myriad of pedagogical 

approaches concerning students’ agency, intellectual development and 

social/phenomenological developments. He advocates strongly for these aspects of 

development and prescribes methods similar to, though not named as, learning through 

storytelling, including students “going meta”.14 

In the anthology Out There, Marginalization in Contemporary, Gayatri Spivak 

describes “the deconstruction of the opposition between the private and the public” 15in 

relation to marginalized peoples which is relevant concerning accessing students’ 

autobiographical stories within educational institutions. One can argue that all minors are 

marginalized, not just the ones with psychological diagnoses. 

Kaye Haw’s chapter in the anthology Doing Visual Research with Children and Young 

People discusses using video to raise the voice of “ordinary people”, it is relevant to both the 

idea the subjects of policy participating in discourses and using video as a means of 

expression which is part of the curriculum of media courses. 

The description of the theory of learning through storytelling is from Maxine Alterio’s 

article Using storytelling to enhance student learning.16  

The United Nations Convention on the Rights of the Child (CRC), 1989 has been an 

important document in an attempt to internationally regulate children’s rights, including their 

democratic rights of expression and participation in decision making. Another UN document, 

Gerison Lansdown’s article, Promoting Children's Participation in Democratic Decision-

Making, 2001, examines and further defines the rights of the child as defined in CRC. It also 

																																																													
13 Butler, Judith, p. 8. 
14 Bruner, Jerome, p. 58.	
15 Spivak, Gayatri, (1990) “Explanation and Culture: Marginalia”, I Freguson, Russel, Gever, Martha, Minh-ha, 
Trin T., West, Cornell (ed.) Out There, Marginalization and Contemporary Cultures, New York: The New 
Museum of Contemporary Art, p.377. 
16	Garrison.	
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clarifies the power relationship between children and adults and presents the obstacles 

confronting the inclusion of children and their ability to be heard. 

This paper is deeply informed by the autobiographical stories told to me by the 

students at Nike ungdom. I spent 7 days over a period between the 9th of February and April 

16th, 2016 interacting with and recording interviews from 7 youths, ages 16-20 who are 

enrolled in the program Nike ungdom. They told their life stories and were prompted by 

questions when their narration halted. The stories focused on, but were not limited to, their 

experiences within institutions such as school. I also spoke with two of the counselors 

responsible for the program, primarily about how the program functions, and its municipal 

and pedagogical role. 

The youths I worked with described themselves as having different diagnosis and 

psychological difficulties such as ADD, Asperger’s Syndrome, depression, suicidal thoughts, 

(including attempted suicide and self-harming tendencies) and one case of narcolepsy caused 

by the swine flu vaccine.  

The youths I will be quoting will be referred to by their first initial as follows: E is a 

20 year old male; O is a 16 year old female; A is a 17 year old female; R is a 16 year old 

male: I is a 17 year old female; J is a 17 year old male.. 

Nike ungdom is a publicly run organization in Uddevalla, Sweden which provides 

scheduled activity for the youths enrolled in the program. These are students have been unable 

to complete high school under ordinary circumstances. It is housed in the same municipal 

building within the open corridors of the state employment office which suggests that its 

purpose is connected to the job market. The students at Nike are offered a special education 

teacher providing the opportunity to study the subjects they would need to be qualified to 

study on a high school level. It also offers artistic activities. During my time at Nike the 

artist/pedagogue responsible for the artistic activities was on sabbatical and the municipality 

had not found a replacement for her. 

Following is a description of Nike ungdom translated from their pamphlet: 

Nike Youth turns to youths who are between 16-20 years and who have not completed primary school, 
secondary school or are unemployed. Nike is a place where you get the opportunity to progress at your 
own pace through guidance and artistic process. We want to create an environment that creates the 
possibility for you to see opportunities to constructively shape your own future. As a participant, you 
are enrolled in secondary school. 
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Strengthen your self-image and build trust in your own ability. Find routines of everyday life.Work with 
and develop in the free arts processes and expression. 

Create a network of contacts and strengthen you in your future choice of education / work through 
visits, trips, internships and courses in entrepreneurship and job seekers. 

Find a sense of coherence and meaning through workshops and encounters with educators and students. 
exposing the students to the opinions and positions of educators.17 

In short Nike Ungdom is an activity program for youth who have fulfilled the 

compulsory level of education (skolplikt) and have not yet turned twenty. This program and 

similar programs are provided by several Swedish municipalities for youths who are not 

enrolled in a national education program. These programs are a result of  the educational act 

(skollagen) stating that the municipality is responsible to provide activities for these youths.18 

The act was previously called “information responsibility” (informationsansvar) and required 

that the whereabouts of youths that are outside of the school systems'  were mapped by agents 

of the municipality. 

"Local authorities have a duty to keep themselves informed of the activities of adolescents 16-

19 years who do not attend secondary school, in order to provide appropriate arrangements."19  

3 Selection and limitation. 
The experimentation necessary to find results would require doing actual workshops using 

self narration as an artistic method and require a follow up measuring a change or lack of 

change in the youths’ overall perceptive capability, their sense of inclusion and their actual 

social inclusion in the context of democratic process. The period of time allotted, the page 

requirement for this thesis and the distance between myself and the students I was fortunate 

enough to work with, limited the possibility of researching to the extent that the subject and 

my ambition warrants.  

The students were also resistant to using analogical artistic methods: 

R: (20:20) Jag kan vara med och prata och det men jag vill inte vara med och göra…  

O: (20:23) skapa något? 

																																																													
17http://www.uddevalla.se/arbete/arbetsmarknadsverksamhet/verksamheter/nikeungdom.4.2a5ae092123c83d604
280002916.html, 20160319 
18 http://www.skolverket.se/regelverk/skollagen-och-andralagar/kommunernas-aktivitetsansvar-for-ungdomar-
1.229260, accessed 04032016.  
19 Wintgren, Helena & Ängmo, Helén, “Vad gör kommunerna för ungdomar som inte går i gymnasieskolan? En 
rapport om det kommunala informationsansvaret (uppföljningsansvaret)”, Skolverket. 2011, P.8. 
http://www.gotland.se/63524, accessed, 20160403. 
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R: eller, jo producerar något. 

I asked R why he didn’t want to produce anything, he answered in a kind tone:  

R: (20:43) värför? Jag vet inte, jag gillar det bara inte. 

Then E chimed in: 

E: (21:45): “jag vet inte, jag tror att jag är mer för att bara prata liksom” 

R: Jag skulle precis säja samma sak. 

E: jag, jag hållar med robin där litegran. Jag vill hellre stå på (?) min prata med… 

R: (21:56) jag vet inte varför men jag är en väldigt, vad ska man säja, nervös eller person eller väldigt 
tagen av paranoja men det är så jag fungera bara, min natur, men jo prata och berätta saker det kan jag 
göra men jag vet inte precis om jag vill rita eller…  
 

Nike lacked the digital resources, working computers specifically, to shift towards using 

digital media. 

Working with this wonderful and generous group of youths and having the honor of 

sharing in their stories offered me insight into the types of issues that young people might 

have and how they might feel about expressing them as well as using them as a starting point 

for artistic and pedagogical purposes.  

Since the time allotted for the research did not suffice for artistic self narrative 

workshops, the students instead provided insight into gaining experience of students and 

narrating the self while researching ways, whys and hows of working with self narratives in 

the subjects art and media. This led me to primarily focus on other researchers' theories of the 

autobiographical in art and education and to investigate how these theories might be applied 

to students who have fallen out of the regular educational system and are at further risk of 

falling out of society. Self narration in art and media subjects should be at least as valuable for 

students who show no signs of difficulty within the regular school system as well. 

The students generously and freely shared their life experiences and seemed very 

engaged in doing so with the exception of one student (J) who had a very difficult time talking 

with me, although he too was open to the project and generous in his attempt to share his 

experiences. He was one of the two students describing themselves as being diagnosed with 

Asperger’s syndrome, the other (E), was a very gregarious and sympathetic person who 

expressed himself openly with a good deal of reflection. 

As mentioned in the introduction, this study would benefit from an in depth research 

on artists outside of hegemonic positions who use autobiography in their artistic method. This 
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would affirm the relationships between art, self narration, and the reasons why this is a chosen 

method by people who inhabit unremarked subordinate positions in society. 

 

4 Method 
I employed life history interviews as described here by Peter Öberg informing both the 

research process as well as supporting the assertions made about self narration. The 

benefits of sharing autobiographical stories will be reaffirmed in the denotation of and 

referrals to the benefits of learning through storytelling which recur throughout this paper. 

 "Självbiografisk reflektion utgör en viktig del av den självreflexiva processsom Giddens (1991) 
menar är typisk för det senmoderna samhället: att begrippliggöra sitt liv genom att berätta sin 
historia. Chamberlayne m.fl. (2000) skriver om den 'biografiska vändningen' som en del av den 
lingvistika och narrativa 'vändningen' i samhällsvetenskapen som riktar fokus på 
aktörperspektivet, det vill säga på handlingars personliga och sociala innebord i en sträven att 
integrera mikro- och makro-nivån. Det är fråga om berättelser med människors egna definitioner 
och beskrivningar av sina liv. Läsaren ges möjlighet att ta den andres perspektiv, att sätta sig in i 
en annan annan människans situation, och förväntas genom detta även få en förståelse för hur han 
eller hon ska leva sitt eget liv. {…} Människorna med sociala och medicinska problem kan 
utmanas av fallpersoner egna berättelser och så vidare."20 

"Autobiographical reflection is an important part of the self-reflexive process of Giddens (1991), it 
is typical of late modern society: to make one’s life comprehensible by telling one’s life story. 
Chamberlayne et al (2000) write about the 'biographical turnaround' as part of the linguistic and 
narrative 'turnaround' in the social sciences which direct focus to the agent's perspective, that is, 
the events personal and social content making an effort to integrate micro and macro levels. It is a 
question of stories with people's own definitions and descriptions of their lives. The reader is 
given the opportunity to take the other's perspective, to put themselves into another another human 
situation, and are thus expected to gain understanding of how he or she might live her own life. 
{...} the people with social and medical problems can be challenged by other case subjects’ own 
stories etc. "21 

5 Theories 
Marginalization theories from post-colonial discourses are essential in the 

reading of this paper. It is based on the idea that some people and groups of people are in 

the central of historical storytelling and political policies while others are outside or 

marginalized. In this dynamic there has been an understanding that this is somehow the 

way it should be, an agreement that there is a hegemony that believes it deserves its 

superiority and another group that is in agreement concerning their inferiority. This model 

																																																													
20 Öberg, Peter, "Livshistorieintervjuer", Handbok i kvalitativa metoder , eds Göran Ahrne & Peter Svensson, 
Malmö: Liber, 2011, 1, p. 58-70.  
21 Öberg, Peter, Ibid, own translation.	



	 17	

is perfectly expressed in the standings of teachers and students, psychologists and patients 

and children and adults. 

 

6 Previous research 
This investigation relies most heavily on the theories researched by Wendy S. Hesford in 

Framing Identities: Autobiography and the Politics of Pedagogy in which ”contributes to the 

debates over the academy by investigating how various constituents use autobiographical 

practices to constitute themselves as social, political and intellectual subjects.”22 The research 

involved in Judith Butler’s title published lecture Giving an Account of Oneself  supplied the 

connection between self narration and agency. Jerome Bruner’s The Culture of Education 

presented ideals for pedagogy grounded in other studies concerning optimal intellectual and 

phenomenological development which supported the validity of learning through storytelling. 

I  was introduced to the method of learning through storytelling by reading Learning through 

Storytelling in Higher Education: Using Reflection and Experience to Improve Learning by 

Maxine Alterio and Janice McDrury. 

7 Process and analysis 
This study explores self-narrative within the classroom as a means of developing a meta 

perspective. This aids youths in recognizing the issues and the actors that steer their lives in a 

social context. It also investigates the connection of self narrative and agency. In 

philosophical and sociological terms agency is the capability to act within a structured 

environment. 

The agentive view takes the mind to be proactive, problem-oriented, attentionally focused, selective, 
constructional, directed to ends. What 'gets into' mind is more a function of the hypothesis in force than 
what is bombarding the sensorium. Decisions, strategies, heuristics---these are key notions of the 
agentive approach to mind. [...] And what we are also finding is that a solo agentive view of mind is 
wildly off the mark---probably a projection of our Western individualistic ideology. We do not learn a 
way of life and ways of deploying mind unassisted, unscaffolded, naked before the world. And it is not 
just sheer language acquisition that makes this so. Rather it is the give and take that makes collaboration 
possible. For the agentive mind is not only active in nature, but it seeks out dialogue and discourse with 
other active minds. And it is through this dialogue, discursive process that we come to know the Other 
and his points of view, his stories. We learn an enormous amount not only about the world but 
ourselves by discourse with Others. Agency and collaboration are rather like yin and yang.23 

																																																													
22 Hesford, Wendy S., Framing Identities: Autobiography and the Politics of Pedagogy, Kindle edition, 5% 
23 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p.93 
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The question is how can young people become aware of their rights, aware of the 

established power structures that they are subjected to and raise their voices as participants in 

the dialogue concerning their education, their social ontology. Or as Bruner expresses in the 

quote above, turning passive minds into agentive minds is a necessity in seeking out dialogue 

and discourse. Therefore I intend to argue that working with personal narrative in art 

education is a valid and validating path towards consciousness of self and gaining perspective 

of societal positioning, of becoming an agentive mind. And without active encouragement to 

develop a deeper sense of self within the context of established social constructs it is 

impossible to expect children and youths to participate in making decisions concerning 

themselves, which is their democratic right. As this right is considered fundamental it is the 

duty of educators to help young people exercise this right. That can be especially said of 

educators whose subjects deal with communication and analysis. The inability to exercise 

one’s rights renders the rights inoperative. 

This catch-22 situation becomes even more compounded for the children and students 

who are already having a difficult time conforming to the requirements of the school system, 

such as children with neuropsychological variances or other mental health issues. In Sweden 

there is a saying that you have to be mentally fit in order to be able to take on the enormous 

effort to surmount the bureaucratic rigmarole necessary to receive the help you need from 

social and psychiatric services. When mental health issues are combined with the 

inexperience of youth, it becomes even more difficult to advocate for your self and have your 

specific needs met. Similarly, you have to be within the system to be heard by the system, you 

have to be in the game to play the game.  

Learning through storytelling is a method wherein educators and students can increase 

their intersubjective exchange as Jerome Bruner promotes in his book The Culture of 

Education, he lists important aspects of learning skills and their results: 

{…} agency: taking more control of your own mental activity. The second is reflection: not simply is  

learning in the raw' but making what you learn make sense, understanding it. The third is collaboration: 

sharing the resources of the mix of human beings involved in teaching and learning. Mind is inside the 

head, but it is also with others. And the fourth is culture, the way of life and thought that we construct, 
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negotiate, institutionalize, and finally (after it's all settled) end up calling 'reality' to comfort 

ourselves."24 

 

7.1 Speaking up and being heard 
Listening to children and considering seriously what they have to say can hardly be said to have been a 
frequent hallmark of inter-personal relationships or societal organization. The participatory thrust of the 
CRC demands considerable - sometimes profound - change in cultural attitudes towards children. Even 
adults who are utterly sympathetic to the principle of enabling children to express their views may often 
feel uncomfortable with the ways, means and implications of putting this into practice. Indeed, children 
themselves frequently experience similar feelings of unease.25  

Prohibited from speaking as moral and political agents, youth become an empty category inhabited by 
the desires, fantasies, and interests of the adult world. This is not to suggest that youth don't speak, they 
are simply restricted from speaking in those spheres where public conversation shapes social policy and 
refused the power to make knowledge consequential with respect to their own individual and collective 
needs.26 

 Both of these quotes illustrate the enormous difficulty adults in power, virtually 

all adults in relation to children, have when considering the views and perceiving children’s 

own voices.27 These voices can be brought forth in media arts. Kaye Haw states “Video 

production has become a popular approach as it is seen as a means of increasing young 

people’s participation within civic life and education, particularly those deemed alienated or 

disaffected.”28 But the impact of the voices in the educational hegemony is questionable, this 

is why focus must also be brought to the knowledge and sense of empowerment these stories 

can bring to the children and young people as storytellers, that is to say the epistemological 

value of telling and sharing of stories. 

Adults construct the narratives of children. They are their representatives and policy 

makers, however adults are may be far removed from the people they are meant to represent 

treating children and adolescents, as Giroux claims, as “an empty category inhabited by the 

																																																													
24 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p. 87. 
25 Lansdown, Gerison, “Promoting Children's Participation in Democratic Decision-Making”, Florence Italy, 
Unicef, Innocenti Research Center, 2001 
26 Giroux, Henry, “Teenage Sexuality, Body Politics and the Pedagogy of Display”, 
http://www.henryagiroux.com/online_articles/teenage_sexuality.htm, accessed 23 March, 2016.    
27 In the chapter `Voice´ and video Seen, heard and listened to? by Kaye Haw in the anthology Doing Visual 
Research with Children and Young People, ed. Thomson, Pat, Oxon, Routledge, 2008, p. 193, Kaye promotes 
using video arts for bringing forth the voices of children and young people. ” because it can help them articulate 
a voice through visual rather than written text, and one which can attract a wider audience. {…} For these 
reasons there has been a massive expansion in the use of video with young people by a range of professionals 
and campaign organisations trying to insure their ’voice’ is heard within local decision-making.” p. 193. This 
exemplifies again how narration can be used in media education. 
28 Haw, Kaye, Ibid.	
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desires, fantasies, and interests of the adult world”. Because adolescents are denied the 

possibility of self-representation in governing bodies, it is unreasonable to expect these 

students to realize their right to participate in the design of their education or their position in 

society. 

O, a 16 year old female student at NIKE articulates her experiences of being excluded 

form the dialogue concerning the investigations concerning the custody case involving herself 

and her brother and while receiving psychological diagnosis and treatment. She interpreted 

one psychologist’s response to her situation as though he was the father in the case and his 

child was the child in a situation she was dealing with. 

O: (9:04 -10:20) Jo, jag började prata med BUP I sjuan kanske, men eh, det var väldigt såhär de, 
de lyssnade inte på vad jag sa utom det alltså det var det var mer om utreddning hemma så och 
så lyssna de mer på vad mina föräldrar hade att säga ehhh så det då fick jag så där ehhh att jag 
bl, jag blev jätte arg och sa att jag ska inte hit mer. 

 The second time O was committed to locked psychological ward was in the fall of her eighth 

grade year, she told me that the personnel asked her mother how she was doing and her 

mother described how her home life was, including the conflict over O and her brother’s 

custody. The next morning O met a psychologist: 

O: 20:42 Vad som har varit hemma var att jag inte hos trivdes med min pappa och då sa han29 bara 
(sighs) kanske saker som jag inte behövde hora just då som han sa liksom nej men alltså han pratade, 
eftersom han själv var då pappa ehh så prata han ju från sig själv att liksom ‘men en papa ehhh en 
föräld..eller liksam så älskar ju såklart sina barn, det gör de ju över allt annat’ men alltså jag upplevde 
inte att det var på  det sättet utan jag upplevde det på ett helt annat sätt och det var liksom han pratade 
alltså satt alla över ett kant och liksom fick det att få att det var ännu mer fel på mig över att jag inte 
trivdes och då blev det så har eh jag blev ju ehhh jätte arg och förbannad så jag gick ju bara därifrån och 
så liksom jag vill inte prata med han…30 

 

O seemed to have very well developed analysis of what she has been through and the 

dynamics concerning the adults she had to interact with during her difficult times. Perhaps 

this comes from having had to tell her story other times.  

O deserves the right to speak for herself and to respond to situations that she finds 

unfitting, such as the two cases with the psychologists, the first in which her mother is asked 

how O is doing when O is sitting with them and the second of is when the psychologist seems 

																																																													
29 He refers to the psychologist. 
30 O, wav, 9:40 & 20:42. 
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to project his own experience of parenting onto O’s father which made O feel like she was at 

fault for their poor relationship. Speaking for yourself is empowerment. 

Artistic exercises in formulating one's own personal stories and expressing them 

increases awareness and can lead towards empowerment. I believe that even the students 

deemed difficult or a problem can enter the discourse by becoming author of their own 

history. 

This may be quite difficult for some students for example J, a 17 year old male 

diagnosed with Asperger’s Syndrome. He was the only one of the seven students at Nike who 

had difficulty talking with me. He would only answer questions as opposed to the other 

youths whose narratives flowed freely. I accidently started the interview without out starting 

the recorder therefore I repeated my question.  

Ida (3:35): Jag frågade om du visste mycket om Asperger’s syndrome. 

J: Nej, (mummlar något som liknar) inte vad jag vet. 

Ida: Är du intresserad av det? 

J: Nej 

I: Är du intresserad av politik? 

J: Nej.31 

J’s interaction with the other students, the Nike counselors, and even myself was much 

more animated when not being recorded. There is no question that he would be able to 

develop his engagement with these types of questions (perhaps better questions) and with 

more time and trust he would express ideas more freely. He had been living in 5 different 

group homes over the past 3 or 4 years and it seemed as though his cognitive development 

was neglected. Perhaps because he has a harder time expressing himself and is harder to reach 

it seemed as though he was not expressing himself in areas concerning his social situation. 

The Swedish Board of Education (skolverket) reported the results of the study “What 

is School from the Students Perspective”  

The students accentuated the importance of being listened to, of having, nice and appreciative friends, 
to belong to a group, and be seen and understood. The teachers, as people, are very important for 
appreciation of a subject, and in a wider perspective even for the experience of school on the whole. 

																																																													
31 J, wav start 3:35. 
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Eleverna betonade vikten av att bli lyssnade till, att ha trevliga och uppskattande vänner, att tillhöra en 
grupp och att bli sedda och förstådda. Läraren som person är mycket viktig för elevernas upplevelse av 
ämnet, och i ett vidare perspektiv även för upplevelserna av skolan i sin helhet. 32 

As previously mentioned Alterio’s research with storytelling serves to improve intersubjective 
relationships. 

As a culturally situated, collaborative and reflective learning and teaching tool, storytelling 
addresses the concern many educators have about how to encourage students to integrate feeling 
and thought, the subjective and objective ways in which we make judgements about our world 
(Beatty, 2000; and Mulligan, 1993) 33 

 

 

7.1.1 Democracy and the CRC 
In accordance to the Convention of Children's Rights, students should be able to 

participate in the dialogue concerning themselves. If there is no opportunity for students to 

gain perspective of themselves and the power structures they are subjected to there is no 

possibility for them to enter the discourses affecting them. Without perspective children will 

remain victims of the system. In art education students can develop the perspective, the 

intellectual capacity and means of expression necessary to begin to partake in relevant 

discourses.  

The UN Convention on the Rights of a Child states: 

Article 12  

1. States Parties shall assure to the child who is capable of forming his or her own views the right to 
express those views freely in all matters affecting the child, the views of the child being given due 
weight in accordance with the age and maturity of the child.34  

Article 13  

1. The child shall have the right to freedom of expression; this right shall include freedom to seek, 
receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in 
writing or in print, in the form of art, or through any other media of the child's choice. 

In article 12 the right to be heard on matters affecting the child is awarded to "the 

child who is capable of forming his or her own views". As teachers our job must be to help 

																																																													
32 Vad är skolan ur elevens perspektiv, Skolverket, 
http://www.skolverket.se/skolutveckling/forskning/didaktik/tema-elevperspektiv/vad-ar-skolan-ur-elevens-
perspektiv-1.195559, 160524 
33 Alterio, Maxine, Using storytelling to enhance student learning, 
https://eclass.uowm.gr/modules/document/file.php/ELED163/Μάθηµα%208ο%3A%20Χρήση%20των%20ιστορ
ιών%20στη%20διδασκαλία/Alterio,%20M.,%20(2003).pdf, 160514 
34 “Convention on the Rights of the Child”, entry into force 2 September 1990, in accordance with article 49  
http://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf, 160229	
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the child develop the skills and perspective so that they become capable "to express those 

views freely in all matters affecting the child,". And encourage them to reach a level maturity 

so that "the views of the child [can be] given due weight in accordance with the age and 

maturity of the child" can weigh heavily. 

   

7.1.2 The private and the public 
Educators are supposed to respect the boundaries between private life and public life as far as 

students are concerned and although the separation is debatable, great care should be 

exercised when inviting the personal in the classroom. That being said human beings are not 

binary, they are not divisible into private and professional entities, black or white, male or 

female. Children and adults must be entitled to being perceived as multifaceted, mutable 

wholes. In the anthology Out There,  Marginalization and Contemporary Cultures, Gayatri 

Spivak describes her choice of shying away from writing in the academic style “{…} based 

on a certain program at least implicit in all feminist35 activity: the deconstruction of the 

opposition between the private and the public.”36 The recognition of the opposition between 

the public and the private is something that educators and policymakers must not ignore 

either. Tapping into the enormous motivator, the experiences of being oneself and navigating 

one’s being, can be an enormous epistemological resource. It sets the educator’s table with a 

smorgasbord of meaningful food for thought, translatable to other external examples and 

models for fictive allegorical and symbolic projects. To strictly distinguish between personal 

space and public space when it comes to the selves we encounter in the classroom is to 

deprive them of developing a comfortable and cohesive identity, or a meta cognizance.  

7.2 Marginalized youth and agency 
Social inclusion, educational segregation and the kids who fall through the cracks. 

When speaking of individuals, the term “being institutionalized” connotes being 

involuntary committed into a mental hospital, however the term can equally apply to children 

who move from familial primary care to municipal daycare, from that moment on a person 

has become institutionalized. 

																																																													
35	Here ”feminist”, or women is one marginalized group but following remark holds true of other marginalized 
peoples as well.  
36 Spivak, Gayatri, ”Explanation and Culture: Marginalia” in Out There, Margialization and Contemporary 
Cultures, eds. Russell Ferguson, Martha Gever, Trinh T. Minh-ha,  and Cornel West, The New Museum of 
Contemporary Art, New York, p. 377, 1990. 
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For many this transition takes place relatively seamlessly, for others it is an enormous 

challenge that can be perplexing for both the child and the institution’s pedagogues. In the 

past thirty years or so many of the children who have had trouble conforming to standard, 

institutionalized daycare and education undergo psychological assessment and get diagnosed 

with psycho-neurological “disorders” such as ADHD (attention-deficit/hyperactivity 

disorder), ASD (autism spectrum disorder, which includes Asperger’s syndrome). Other 

children experience difficulties and develop psychological “disorders” such as depression 

later on in their childhood or adolescence. These children may or may not receive medication, 

counselling and/or support which enables them to remain functioning within the standard 

educational institutions or they may be transferred to alternative forms of specialized 

education. Whatever the case, it often happens that these children become marginalized in 

society, they are considered abnormal, due to the demands concerning the majority of 

“normally” functioning students, their parents and politicians the psychologically divergent 

students are often dealt with as opposed to being nurtured into social resources. 

As stated in the introduction, the institutional measures taken for students who have not 

been able to attend or complete secondary school program, including the IM programs, 

municipalities are expected to comply with the educational act (skollagen) stating that the 

municipality is responsible to know the whereabouts of these youths.37  

This school law is formulated in a way that seems to perceive the youths as a threat, as 

though big brother has his eyes on you and is reminiscent of Foucault’s watch tower, carrying 

the message that unemployed youth are outside of society and a threat to society. Recently the 

school law was altered stating that activities should be provided by the municipalities for 

these children. Hence Nike ungdom’s activity was created. The voices of the youths in 

question was remarkably absent in the information I found concerning them.  

In the Swedish department of education's report Kommunernas aktivitetsansvar för 

ungdomer, the authors state that "by applying preventive measures, the number of young 

people who do not complete a high school education can be decreased. The changes in the 

																																																													
37 http://www.skolverket.se/regelverk/skollagen-och-andralagar/kommunernas-aktivitetsansvar-for-ungdomar-
1.229260, accessed 04032016.  
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new Education Act makes it more important than ever for secondary schools to improve their 

specific aid for students.38 

The youths themselves are of an age where their voices can be included in the dialogue 

concerning these “preventive measures”, which in my opinion might very well be called 

proactive measures instead. 

This same report also states:  

Young people who have difficulty establishing themselves in society has been brought to light and 
measured in various contexts. The report Unga utanför (Outsider Youths) (SOU 2003: 92) described the 
situation of young people who neither worked, studied or were otherwise included in employment 
statistics. The report pointed to the significant impact of youth exclusion, particularly for individuals 
but also for society. The investigation found that young people who neither worked or studied over a 
two-year period, for example, were at a much greater risks than others to need treatment for substance 
abuse and psychiatric problems. One of the study's conclusions was that these young people are a group 
that society has often spent considerable resources on but it is still not enough.39 

Judith Butler asks the question which should be addressed long before the youth end up so far 

out of reach. 

" What are the conditions under which this divergence takes place? He40 refers to a situation in which 
'the universal' fails to agree with or include the individual and the claim of universality itself ignores the 
'rights' of the individual."41 

These youths have been excluded because of their inability to conform to normative 
expectations and are unable to access their rights. There are many attributes that might 
contribute to this, including social class, immigration, race and gender all linked to questions 
of identity. 

"[…] the problem is not with universality as such but with an operation of universality that fails to be 
responsive to cultural particularity and fails to undergo a reformation of itself in response to the social 
and cultural conditions it includes within its scope of applicability."42 

In contrast to those who argue for an unconditional objectivity, which isolates the historical 

and material body from the realm of discourse (a form of identity politics wherein authorial 

authority is masked), I am interested in the political and pedagogical dimensions of reflexivity 

and the relationship between the voices of those represented and those doing the representing. 

																																																													
38 Wintgren, Helena, & Ängmo, Helén, Vad gör kommunerna för ungdomar som inte går i gymnasieskolan? En 
rapport om det kommunala informationsansvaret (uppföljningsansvaret), Skolverket. 2011,p. 9,  
http://www.gotland.se/63524, accessed, 20160403. 
39 Ibid, p. 12.  
40 ”He” refers to Adorno. 
41 Butler, p.5. 
42 Butler, p.6. 
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 Wendy Hesford describes how others (postcolonial theoretical “others”) within 

institutions use self representational expression to “contest ideologies and narratives of 

identities.” This is how they enter the discourse. 

"Throughout the book, I […] to frame the complicated workings of self-representation as they 
are inflected, given expression, and grounded in institutional spaces, themselves defined by 
radical inequalities and contesting ideologies and narratives of identity.”43 

Because despite ideas of individuality all people are intricately woven in and from their social 

context even when they are outside of, or marginalized from society. 

 
When the "I" gives an account of itself, it can start with itself, but it will find that this self is 
already implicated in a social temporality that exceeds its own capacities for narration; indeed, 
when the "I" seeks to give an account of itself, an account that must include the conditions of 
its own emergence, it must, as a matter of necessity become a social theorist. 
The reason for this is that the "I" has no story of its own that is not also the story of a relation –
or set of relations –to a set of norms."44 

 

7.3 Giving an account of oneself, getting to know the youth at Nike Ungdom 
At a minimum, a 'story' (fictional or actual) involves an Agent who Acts to achieve a Goal in a 
recognizable Setting by the use of certain Means. What drives the story, what makes it worth telling, is 
Trouble: some misfits between Agents, Acts, Goals, Settings and Means. Why is Trouble the license for 
telling a story? Narrative begins with an explicit or implicit prologue establishing the ordinariness or 
legitimacy of its initial circumstances---'I was walking down the street minding my own business when. 
. .' The action then unfolds leading to a breach, a violation of legitimate expectancy. What follows is 
either a restitution of initial legitimacy or a revolutionary change of affairs with a new order of 
legitimacy. Narratives (truth or fiction) end with a coda, restoring teller and listener to the here and 
now, usually with a hint of evaluation of what has transpired. In all these stages---the establishment of 
initial legitimacy, the management of restitution or overthrow, and the hinted evaluation of the coda---
narratives are profoundly and inescapably normative---though this normativity may be heavily masked 
as conventional reality.45 

The youths involved in Nike ungdom’s prorgam have faced adversities or “troubles” 

as appear in a ‘story’. Without naming learning through storytelling as a specific method 

Bruner describes the ways in which narratives and their structures involve an agent which in 

self narrative would be the storyteller herself.  

Nike ungdom is, as described on pages 9,10 is a municipal facility for youths who do 

not met the qualification for secondary level schooling or for different reasons been unable to 

continue their secondary school education. Most of the students went to IM (introduction 

																																																													
43 Hesford, Wendy S., Framing Identities, Autobiography and the Politics of Pedagogy, university of Minnesota 
Press, Minneapolis, 1999. 
44  Butler, Judith, ibid, pp. 7,8.	
45 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, pp. 
94,95. 
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program)46 first. IM  is a national educational form for students who do not qualify for 

secondary school, it offers different programs depending on the student’s situation: 

preparatory education in the event the student intends to qualify for secondary school; 

individual choice, for students who need a to complete few courses to qualify for a vocational 

program; vocational introduction, for students who qualify for a vocational program but need 

help joining the workforce; individual alternative, for those students who also qualify for 

vocational programs, guides students towards additional training to ease their way into the 

workforce; and finally language introduction, for youths who have recently arrived in Sweden 

and need to learn to speak Swedish. Many youths in Udevalla’s municipality who are unable 

to continue at IM and are offered a place at Nike ungdom.47 

The adolescents I met at Nike Ungdom told me the stories of their lives. 

7.4 Learning through storytelling 
Learning through storytelling is a method which uses narrative story as the process for 

comprehension or making sense of things. Structuring our perceptions and experiences in 

forms such as myths, scenarios, studies, illustrations, history or anecdotes creates a 

frame for understanding and reflection. There are myriads of forms and mediums 

through which stories can be expressed: written; spoken; film; cartoon to name the 

classic forms. All of these forms are accepted practices that may be included in art and 

media curriculums. 

Maxine Alterio’s description of storytelling’s usage in education is as: encouraging 

co-operative activity; encompassing holistic perspectives; valuing emotional realities; linking 

theory to practice; stimulating student’s critical thinking skills; capturing the complexities of 

situations; revealing multiple perspectives; making sense of experience; encouraging self 

review and constructing new knowledge.48  

An example of this is found in the autobiographical story related to me by a 17 year 

female whom I refer to as I. I started having trouble with school when social services removed 

her from her home and she was taken into protective custody as she had been subjected to 

																																																													
46 Gymnasieguiden, http://www.gymnasieguiden.se/program/IM, 160515 
47 One of the students there had no issue with secondary scool academics, he was at Nike because he is presently 
emotionally unable to continue his education.o continue his education. 
48 Alterio, Maxine, Op cit. 
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severe physical abuse by her parents. Unprompted she told me how she used storytelling in 

her own life: 

I wav: 8:01 eller typ just nu hålla jag på skriva alltså jag skriver en text varje kväll innan jag 
gå lägga mig om mitt liv och råd som jag kan ge, sak som jag har varit med om som jag har 
faktisk kunnat göra bättre så skriver jag ner såna saker du vet för att senare kunna hjälpa andra 
som mår dåligt för jag hade själv velat träffa nu en person som kan berrätta för mig som 
kanske har varit med om nästan något liknande eller någon ting sen kan berätta för mig att det 
kommer att bli bra jag vet att en sån historia kan verkligen hjälpa en människa för jag vet att 
när jag mår dåligt bara om en människa kommer och sager hur mår du, bara ler alltså det kan 
göra ens dag verkligen men folk tänka verkligen inte på det så man försöker ju jag försöker så 
här skriva väldigt mycket och sedan när jag tanker när jag blir vuxen kanske jag kan skriva 
böcker och sånt. 

IDA: Tror du de här texter du skriver på kvällen, tror du att de hjälper dig vet bättre vem du är 
känner du känner dig själv? 

I: jo, precis alltså jag är jätte dåligt på att ge mig själv tips men jag kan alltid ge andra tips så 
jag försöker licksom skriva och låtsas att jag ge andra tips men egentligen är det till mig själv 
så jag laser ju det dagen efter licksom och bara åhhhh det är bra tips. 

 

Given the opportunity to “give an account of oneself” and to share those accounts with 

peers and educators in a safe and controlled environment offers students a chance to develop 

all the skills listed by Alterio. It is also in accordance with Bruner’s observation concerning a 

pedagogical shift- "Modern pedagogy is moving increasingly to the view that the child should 

be aware of her own thought processes, and that it is crucial for the pedagogical theorist and 

teacher alike to help her to become more metacognitive [...].49 Meta cognizance is comprised 

of the skills Alterio describes: valuing emotional realities; linking theory to practice; critical 

thinking skills; capturing the complexities of situations; revealing multiple perspectives; 

making sense of experience; self review and constructing new knowledge,  a holistic 

perspective might even be considered synonymous with meta cognizance. 

Another student A, a 17 year old female who suffers from narcolepsy after having 

received the vaccine for swine flu describes how sharing in others’ stories are also beneficial. 

She told me about one of the semi annual meetings she goes to with the narcolepsy society: 

A: Jag skulle alldrig liksom lyckas skaffa mig ett jobb som det ser ut nu alltså jag skulle inte fixa ett jobb, 
jag vet att det är manga I narkolepsi förening som har jobb, några nu har fått barn, alltså de flesta var ju 
ungdomer som blev sjuka, o, jag menar de får det att funka, det var någon som har precis hade blivit 

																																																													
49 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p.64 
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sjuksköterska, o, jätte bra för det personens skull, men jag känner lite-hur gjörde hon? Hur lyckades de med 
skolsystemet, för det är det som är problemet.50 

One student E, a 19 year old male described how stigmatized he felt going to special 

education:  

it was fucking agony going there, {…} it was really awful, as soon as I had break or was going to the 
lunchroom, one felt so singled out as because I was in special education.” Though earlier in his narrative he 
showed a longing to explain himself, to share his story, “[one] thought everybody was talking shit about 
them, because they went were they went [special education] and nobody knew my background, why I went 
there…”.  

E understands implicitly that in sharing your story you build a bridge between you and others, 

or rather remove an invisible barrier. That is the importance of intersubjective relationships 

which shifts the relationship between the marginalized and those who are in the center. 

 

E (2:45): Jag blev inslängde redan I tidig ålder I särskolan {…} I fjärde klass och ehhh ännu upp till nian då. 

E (7:04): När man kommer upp i liksom ah sjuan, åttan det vår då man känna sig som mest uttpekad man 
trodde att alla snacka skit om en och sånt där för att man gick där man gick och ingen visste om min 
bakgrund värför gick jag där heller såå I nian då när jag gick I särskolan där upp i (school’s name) så var det 
en jävla plogga att gå där {…} det var riktigt hemskt var det för att direct att jag hade rast eller skulle gå till 
matsalen det var hemskt man kände sig så utpekad för att gå på sär skolan så går…folk som går på särskolan 
är de som behöver gå på särskola, jag behövde inte göra det51men många som verkligen behövde det och 
hade down syndrome och grov ADHD och massa med såna grejer man blev ju förknippad med de, och det 
är inget fel i de människa det är det inte för att liksom har du diagnos eller inte det spelar ingen roll 
människan är förtförande lika värd oavsätt vad…men kände innom sig att de andra tycker inte de tycker att 
åh men där går särbarnen…52 

Creating narratives, discussing and reworking narratives through pedagogical methods 

of storytelling provides a formal situation for the development of “intersubjective exchange”. 

Telling a story dissolves the wall of mystery between you and another mind, in the analysis of 

the story exists the possibility of observing loopholes in constructed truths, recognition of 

rhetorical tools and the ability to see what might be contrived or reconstrued. One is given the 

opportunity to express meaning, create meaning and find meaningfulness in things that might 

																																																													
50	A wav18:45 

	
51 E wav 2:45 & 7:04. At 2:45 E tells how he was mistakenly sent to special education because he missed so 
much school due to physical health issues. 
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have gone unnoticed. Attributes that are shared with other forms of artistic production and 

already used in many artistic productions. 

 

7.3 The autobiographical in art and the politics marginalization, ”Regime of 
Visibility” being involved in the formation of one’s reality and agency 
This chapter contains a light version of material which is relevant to art eduction and 
narrative. Narrative has been a “why” of art since communication developed beyond the 
naming of objects. Narrative in art became unfashionable since the shift from the importance 
of content to form some time after the invention of the camera. However, when “others” 
started demanding a first person historical narration of history, subtle and overt 
autobiographical and cultural narrative art became an important and provocative part of 
contemporary art. 

 “A narrative is simply a story. Narrative is art that tells a story. Much of Western art until the twentieth 
century has been narrative, depicting stories from religion, myth and legend, history and literature (see 
history painting). Audiences were assumed to be familiar with the stories in question. 

{…} 

In modern art, formalist ideas have resulted in narrative being frowned upon. However, coded 
references to political or social issues, or events in the artist’s life are still commonplace.53 

And Wendy Hensford urges us to listen to these narratives as a way to broaden our sense of 
“we” in schools (as well as in society as a whole). 

 “Hence, I urge readers to ‘read’ autobiographical acts, whether spoken, visual. or written, as material-
discursive meeting grounds and writing and reading subjects as located across, and continually moving 
through, institutional spaces and their truth telling discourses of identity and difference (e.g., medical, 
pedagogical, legal, religious, and so on). I use the term discourse (ital.) in the Foucauldian sense to 
indicate a configuration of possibilities that structure what can have truth value through rules of 
exclusion, prohibition, and classificatory divisions. [….]the hierarchisation of discourses on identity and 
difference and their implicit self-reflexitivity useful for thinking about how the material writing body 
and textual bodies are represented and negotiated in the culture of the academy.[…] the material writing 
body is intercorporeal; it cannot be conceived outside of the interrelations and context of which it is a 
living part (Holquist 90).”54 

Bruner discusses narratives and learning in his book The Culture of Education and I am applying his 

theories to self-narratives. He raises issues concerning the personal/private and the official/public, 

personal integrity, education's many goals: developing empathy, understanding situationalism, 

developing perspective, developing a meta-perspective. By gaining perspective of themselves through 

self-narratives is an opportunity for students to compare and contrast themselves to the reduced 

																																																													
53 Tate website, http://www.tate.org.uk/learn/online-resources/glossary/n/narrative, 160314	
54 Hesford, Wendy S., Framing Identities, Autobiography and the Politics of Pedagogy, university of Minnesota 
Press, Minneapolis, 1999. 
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versions, the generalizations made about them by the “others” based on their diagnoses. achievements 

and other defining frameworks that reiterate a positive "we" and negative "other".  

"The objective of skilled agency in the study of the human condition is to achieve not unanimity, but 
more consciousness. And more consciousness always implies more diversity."55 

 

8 Interpretation and result 
In the case of article 13, 1. Of CRC, having the right to the freedom of expression is 

worthless if one is incapable of using the tools of expression. Art and media teachers, like 

language teachers are responsible for educating students to master the tools and skills of 

expression and interpretation. Art and media educators teach the disciplines of drawing, 

painting, sculpting, printmaking, filming, photographing, etc. Words need not be excluded 

from visual arts, all of these forms can be used to express stories of ourselves.  

There are studies advocating the use of storytelling in learning as it develops skills of 

reflection which promote empathy and personal agency. Storytelling and narration have been 

used as artistic methods as far back as art history goes and continues to be used to this day. 

Science relies on experience and there is no other experience that a person has that is more 

substantial than navigating themselves through life, and through society. 

The object of interpretation is understanding, not explanation; its instrument is the analysis of text. 
Understanding is for the outcome of organizing and contextualizing essentially contestable, 
incompletely verifiable propositions in a disciplined way. One of our principal means for doing so is 
through narrative: by telling a story of what something is 'about'. But as Kierkegaard had made clear 
many years before, telling stories in order to understand is no mere enrichment of the mind; without 
them we are, so to use his phrase, reduced to fear and trembling.56 

Obehörig translates into English as unauthorized, authorship is a step towards 

authorization. The meaning of outsider is also included in the word obehörig, self-authoring 

also leads to inclusion and this is something that the expressive possibilities in art education 

can facilitate.  

9 Conclusion 
Art has been used as an alternative method to enter political discourses for centuries, covertly 

in cases such as El Greco’s insinuating portraits of Priests during the Spanish Inquisition and 

graphic political satire cartoons influencing public opinioni. And “making overt what society 

																																																													
55 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p.97. 
56 Bruner, Jerome, The Culture of Education, Harvard University Press, Cambridge, Massachusetts, 1996, p.80 
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wished to suppress” in the words of Carolee Schneemann who read a text from a scroll she 

pulled out of her vagina in her performance piece “Interior Scroll” (1975) and the 

contemporary artist Kara Walker who deals with issues of violence, race and gender in her 

work. 

 The people who do not have the opportunity, desire, or personal characteristics 

to study law, political science, economy or sociology are all capable of investigating and 

expressing themselves as the politicized individuals we all are. Art and media are subjects that 

can allow a person to manifest her/himself as the main subject and a representative in policy. 
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Appendices 
The artistic manifestation of this work: seven students who attended Nike 

ungdom, an alternative high school program which does not lead to a degree, were asked to 

share their life stories offering insight into how the autobiographical, narrating the self, can be 

accessed and why it can be developmentally meaningful. These stories manifested in an 

edited audio file in which the students told about their journey through the educational system 

and their experiences of performing in ways that do not fit inside “the box”. The audio file 

was played as sound graffiti from speakers hidden in a tree outside of Konstfack, the 

educational institution I attended. This symbolizes divergent students’ exclusion from 

representing themselves within formal institutions. The graffiti, subtle and subversive, is also 

made to be played outside of the Board of Education and the psychological institutions that 

are supposed to care for these peoples’ development and wellbeing; their social inclusion. The 

institutions that are in place to form children’s lives exclude these children’s own voices, they 

are not enabled to represent themselves. The fact that there was no audience prepared to take 

the time and make the effort to listen to the compilation of stories told by these outsiders was 

meaningful for the work. It was also important that the audio piece was not orchestrated as an 

extravaganza using showmanship to attract attention. It is the job of the authorities, the 

institutions, the politicians, the teachers and psychologists to listen and hear actively, 

encouraging social inclusion and self-representation within the governing institutions. 

	

USB memory stick with the edited compilation of the students’ stories, referenced audio files 

and an example of an assignment using self-narration. 

Example of a possible assignment: 

Bild och form 1 

AUTOBIOGRAFISK TECKNAD SERIE 

I denna uppgift ska ni uttveckla och rita en tecknad serie. 

Berättelsen ska vara baserad på något autobiografiskt.  

Det kan tänkas vara en utgångspunkt som absolut INTE behövs följas slaviskt. 

Brain storm 

Vad ska storyn handla om? 

Hur ska du gestaltas som karaktär? 
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Hur ska gestalten ta oss genom berättelsen? 

Vad är det för värld/bildrum vi befinner oss i? 

Vem berättar storyn? Gestalten/gestalterna? Eller en allvetande berättare? 

Story board 

Hur ska ni berätta storyn? Hur ska ni framföra det ni vill berätta? I bilder/bildvärld? I ord? Vad 
händer? I vilken ordning? 

Det ska ni göra med post-its. 

Format 

Väljer mellan stående eller liggande  A-4, liggande kan klippas för att göra till en remsa. Gör en layout 
skiss!!  

Teknik 

Papper och blyerts 

Papper och tusch. 

 

 

 

 

 

 

i Hyperallergenic web magazine, http://hyperallergic.com/215857/political-cartoons-from-a-golden-age-of-
british-satire/, 20160525	

																																																													


